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For many years, nationwide, approximately one third of American high school
students have not been graduating from high school. The dropout rate is one of the
reasons cited for the implementation of the No Child Left Behind legislation, which
highlighted the severity of the dropout problem and the imposing priorities and standards
placed on school districts. Mississippi leads the nation in the rate of students who drop
out of high school. The purpose of this study was to examine the factors that contribute to
the dropout epidemic in secondary schools in the Jackson (Mississippi) Public School
District where annually a high percentage of students, particularly African Americans,
fail to graduate with their grade 9 cohorts.
This study used a descriptive and causal-comparative research design to identify
the contributing factors to secondary school dropouts among 80 students enrolled in the
Career Academic Placement (CAP) program in the Jackson Public School District. The
Jackson Public Schools Dropout (JPSD) Questionnaire was utilized for the study.
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Differences in the students’ responses were examined using a Mann-Whitney U and
Kruskal-Wallis analysis of variance (ANOVA).
Findings in this study indicated that the number one factor that led students to
decide to drop out of school was feeling that they were behind, or failing course work.
This affected about 55% of the students, causing them to leave school early. Additional
results revealed 15% of the respondents who dropped out were grade 9 students, and
approximately 15% of the respondents who dropped out were grade 12 students.
Approximately 42.5% of the students comprised 10th graders and 27.5% were 11th
graders.
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CHAPTER I
INTRODUCTION
The problem of high school dropouts has emerged as a major community crisis in
modern times (Koedel, 2008). The National Center for Education Statistics (NCES) in
1990 defined a dropout as a student, who was enrolled in school at some time during the
previous school year, was not enrolled at the beginning of the current school year, and
has not graduated from high school or completed a state-or district-approved educational
program (Laird, Cataldi, Kewal-Ramani, & Chapman, 2008). For many years,
nationwide, approximately one third of American high school students have not been
graduating from high school. Twenty-five percent (25%) of dropouts are white students,
and 50% are African American students (Mishel & Roy, 2006). According to Koedel
(2008), the high school dropout problem has become such a damaging public concern
that some urban schools are now being tagged with the nickname ―dropout factories‖
because they are graduating fewer than 50% of their students.
Orfield, Losen, Wald, and Swanson (2004) indicated in their reports that in nearly
half of the high schools in the 100 largest urban school districts in the country, Grade 12
classes were less than 50% the size of Grade 9 classes that began four years earlier. In a
report on high school dropout and completion rates, Laird et al., (2008) presented
estimates of rates for 2006. The reflected data trends in dropout and completion rates
over the last three decades (1972-2006), including characteristics of dropouts and nondropouts during these years, indicated that the average freshman graduation rate (AFGR),
1

which provides an estimate of the percentage of public high school students graduating
with a regular diploma four years after starting ninth grade, was 74.7% for the class of
2005 (Laird et al., 2008). According to this report, students living in low-income families
were approximately four times more likely to dropout of high school between 2005 and
2006 than students living in high-income families. In October 2006, there were
approximately 3.5 million civilian non-institutionalized young people between the ages
of 16 and 24 who were not enrolled in high school and who had not earned a high school
diploma or alternative credential.
The Demand for Accountability
According to Swanson (2003), the spiraling dropout rate is one of the reasons
cited for the implementation of the No Child Left Behind (NCLB) Act of 2001, as the
United States Congress took steps to highlight the severity of the dropout problem by
imposing priorities and standards on school districts. In the past, school administrators
concentrated on their star students while eliminating their at-risk students from the
mainstream. Administrators practiced unethical methods to prevent lower performing
students from negatively affecting their schools’ academic scores. These methods
included changing exceptional education numbers on test reports and suspending lower
performing students for a time period that fell within the testing time frame. Because the
state of Mississippi, along with other states, now requires that schools account for all
students who are enrolled, these unethical methods cannot prevail in the current
accountability system. The requirement that schools report student graduation rates is a
deterrent against previous unethical practices (Swanson, 2003).

2

NCLB mandated that the nation’s public school systems achieve levels of
educational proficiency for all students. NCLB required that schools establish a
performance-based accountability system that reports on progress toward the goal of a
12-year target of universal student proficiency (Losen, 2004).
Human, Social, and Economic Impact of Dropouts
The numbers relating to dropouts in the southern states are associated with an
increasing human, economic, and social cost to the region. These high dropout numbers
translate into a failing economy and a curtailment of opportunities for youth. Stephan
(2004) concluded that keeping youth in school represents a strong educational policy,
a sound economy, and public safety. Earning a high school diploma is a
significant, measurable outcome as well as a strong predictor of the future social and
economic success of students. It is estimated that dropouts have cost the state of
Mississippi
a substantial amount in terms of higher crime and incarceration rates, increased
welfare, and more dependence on public welfare (Wright, 2008).
Researchers from the National Women’s Law Center (NWLC) also shared the
belief that the tremendous increase in dropouts over the years carries with it economic
burdens for some communities and many families (NWLC, 2008a). An inordinate
number of girls have been dropping out of high school. After dropping out, these females
are subjected to particular economic risk compared to their male counterparts (NWLC,
2008a). Female dropouts earn significantly lower wages than male dropouts; they are at
greater risk of unemployment; and they are more likely to rely on public support
programs. When assessed in relation to the federal poverty line (FPL), women without
3

high school diplomas earn an average salary about 7% below the FPL for a family of
three ($15,520 vs. $16,600), while women with high school diplomas earn an average
salary about 32% above the FPL ($21,936 vs. $16,600). According to Day and
Newburger (2002), Mississippi loses more than $1.2 billion annually as a result of
dropouts’ inability to contribute to the economy. If all of Mississippi’s employed
dropouts completed high school and earned the same annual median income as high
school graduates, they would increase their income by $1.8 billion annually (NWLC,
2008b).
Dropouts and the Economy
According to Koedel (2008), economists and policy makers maintain that
completion of high school is the absolute minimal educational level necessary to prepare
students for the vast majority of jobs in the modern economy. It has been estimated that
an extra year of schooling corresponds to a 12% to 16% increase in wages, and high
school graduates earn approximately 75% more annually than high school dropouts.
Additionally, more high school graduates would reduce the prison population
(Lochner & Moretti, 2004). According to Koedel (2008), high school dropouts, especially
African American males, are more likely to be arrested and convicted. Koedel also
reported that as student’s dropout and enrollment numbers decrease, there is also a
reduction in funds that the Jackson Public School District receives from the state of
Mississippi, and also from the federal government. Lochner and Moretti (2004) estimated
that if there were a one percentage-point increase in high school completion among men
ages 20 to 60, the United States would save $1.4 billion per year due to a reduction in
costs associated with crime. Two out of every five Mississippi high school students
4

dropout of regular school before their graduation day (Koedel, 2008). If that rate were cut
by 5%, the state’s economy would grow by $93 million annually (Koedel, 2008; NWLC,
2008b). Nationally, over a 30-year employment history, a high school dropout will earn
an average of $270,000 less than a high school graduate (Alliance for Excellent
Education, 2007b; NWLC, 2008a).
Personal Costs of Dropping Out
One of the personal costs of dropping out is limiting one’s earnings to only half as
much annual income as a high school graduate by the time one reaches the prime
working age. Moreover, in contrast to students who finished high school, the likelihood
of living in poverty is nearly three times higher for high school dropouts (NWLC,
2008b). According to estimates projected by the U.S. Census Bureau, high school
dropouts will earn approximately $270,000 less than high school graduates over their
working lives (Cheeseman & Newburger, 2002). High school dropouts, especially
African American males, are more likely to be arrested and convicted (Koedel, 2008).
Tragically, high school dropouts are ten times more likely to be incarcerated than
graduates. Increasing the number of high school graduates would help to reduce the
prison population and save taxpayers $67 million annually (NWLC, 2008b). It is evident
that graduates earn higher wages and have more spending power. Raising the number of
students who graduate, therefore, increases overall earning potential, which, in turn,
results in increased purchasing power and higher tax receipts.
High School Student Enrollment
Maintaining high school enrollment is a key factor in developing a workforce that
is highly competitive. High school dropouts nationwide are about three times as likely as
5

high school graduates to become homeless and poverty stricken (National Dropout
Prevention Center, 2001). This had been the trend for the last few decades, and there has
been little change. At the turn of the 21st century, the trend for the 1999-2000 school year
showed a .08% dropout rate in the first six grades, but in Grades 7–12 the rate increased
drastically. The rate went from 1.01% in Grade 7, to 4.08% in Grade 12, with a high of
4.93% in Grade 10 for that year.
According to the Mississippi Department of Education (MDE; 2001), in the fall of
the 1994-1995 school year there were 42,182 students enrolled in Mississippi in Grade 7.
Five years later, the class of 2000 enrolled only 26,354–62% of the class–statewide. The
trend in the Jackson Public Schools mirrored that of the state data with 38% of the
students who enrolled in Grade 7 missing from their graduating class in Jackson Public
Schools. That percentage seemed to be similar to the rate for the five classes preceding
2000. The class of 1995 enrolled 62% of its entering seventh-graders; the class of 1996
enrolled 63%; the class of 1997 enrolled 63%; the class of 1998 enrolled 63%; and the
class of 1999 enrolled 62%. Overall, between the 1998-1999 school year and the fall
enrollment of the 1999-2000 school year, there were 19,421 fewer students enrolled
(MDE, 2001). According to Center for Market Labor Studies, 2003, the negative impact
of not graduating may be more severe for minority groups.
Factors Contributing to Dropouts
The Brookings Institute (2003) conducted a study and determined that some of the
common factors that contribute to school dropouts are low grades, absenteeism,
disciplinary problems, student mobility, and retention in one or more grades. In
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Mississippi, the history of racial inequality and unlawful school segregation has been
well documented (Orfield et al., 2005) as a contributor to the alarming dropout rate.
Teacher quality is believed by some to be a motivating factor in the increasing
rate of dropouts in some schools (Bhattacharya, Goldman, & McCaffrey, 2006). Many
educational observers believe that students who are exposed to experienced teachers
seem to have a reduced expectation of dropping out of school. Many urban schools are
plagued with the problem of finding highly qualified teachers, which results in
inexperienced and unqualified teachers teaching students who are most at risk for
dropping out of school (Lankford, Loeb, & Wyckoff, 2002). Moreover, effective teacher
education can be seen by these schools as a particularly effective tool to reduce the
number of dropouts (Rivkin, Hanushek, & John, 2005). Improvements in teacher quality
can help mitigate the graduation rate crisis observed by many urban school districts
across the country (Orfield et al., 2004).
The extent to which teacher quality improvements can be used to combat high
dropout rates has been seriously considered by school administrators. Researchers who
believe that increasing the ability of urban schools to recruit and retain high-quality
teachers could result in a significant reduction in student dropout rates. School
administrators and others have also cited certain courses, such as mathematics, as a
decisive subject that accounts for much of the students’ graduation outcomes. For
example, Helfand (2006) concluded that algebra courses serve as the deciding factor in
many students’ decisions to dropout of regular school.
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Dropouts in Mississippi
Mississippi has the largest number of teens who are neither in school or working
(Wright, 2008). Mississippi dropouts have a 70% higher unemployment rate than
individuals possessing high school diplomas. In response to this, programs such as On the
Bus (Koedel, 2008), a statewide initiative to prevent students from dropping out, as well
as other local programs, have been developed to create dropout prevention interaction
with students, their schools, and their communities.
If high school dropouts who currently head households in Mississippi had earned
diplomas, it is estimated that the state’s economy would benefit from an additional $1.1
billion in wealth accumulated by families. This would have provided the approximately
235,000 families currently headed by high school dropouts with not only a safety net for
times of financial stress but also increased capacity to invest in higher education, homes,
and business enterprises (Koedel, 2008).
Mississippi also would have benefited through greater neighborhood stability,
increased civic involvement and voting participation, and a reduced need for public
assistance. Researchers from the Alliance for Excellent Education (2007b) also indicated
that the health and well-being of a person improves drastically if a person manages to
obtain a high school diploma. High school graduates live longer, they are less likely to be
teen parents, they produce healthier and better-educated children, and they rely less on
social services. When this nation becomes both financially and physically healthy, all
Americans will feel the effects due to a reduction in the tax burden and the cost of
government services (Alliance for Excellent Education, 2007b).
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Statement of the Problem
The high school dropout rate in Mississippi is a problem for more than just
educators. It affects all factions of the community, businesses, and government (Scallan,
2008). Mississippi leads the nation in the rate of students who dropout of high school.
Because of this, the MDE has created new initiatives to forge collaborations between
pertinent organizations and individuals to help keep students in school until graduation
(Lofton, 2008). Education is viewed as an investment into a better society, higher paying
jobs, better health, and greater productivity, which often result in better participation in
the democratic process. Some students who dropout of regular school, continue with a
less formal education approach and are able to receive academic recognition. Others,
however, are unable to gain the necessary credentials to advance academically, socially,
and financially. This study examined the factors that contribute to the secondary school
dropouts in the Jackson Public School District.
Purpose of the Study
The purpose of this study was to examine the factors that contribute to the dropout
epidemic in secondary schools in the Jackson (Mississippi) Public School District where
annually a high percentage of students, particularly African Americans, fail to graduate
with their ninth-grade cohorts. For African American students, the dropout rate has been
a tragic cycle that has not improved over the last few decades and has continued to
increase, almost unnoticed by the general public, in part because of the inconsistent
manner in which the data relating to dropouts have been gathered and reported
(Bridgeland, Dilulio, & Morrison, 2006). As Swanson (2003) concluded some time ago,
states like Mississippi use a flawed reporting system developed by the NCES to
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overestimate graduation rates and underestimate dropout rates. As a result, the public
does not always get an accurate accounting of the dropout situation.
Johnson (2008) noted that between 2001 and 2004, the reported graduation rate
for Jackson Public Schools increased. The rate moved from 67.6% in the 2002-2003
school year to 80.5% in the 2005-2006 school year. During the 2005-2006 school year,
MDE informed school districts that the procedures for calculating graduation rates would
change from those used during the 2005-2006 period. The previous calculations were
based on student counts. The new calculations involved tracking individual students over
a period of time using data in the Mississippi Student Information System (MSIS). With
this new system, the estimated graduation rate would have been 50.6% rather than the
80.5% reported for the 2005-2006 school year (Johnson, 2008).
Johnson (2008) also noted that the Jackson Public School District’s process for
calculating the dropout rate involves identifying those students who were enrolled in
school during the prior school year but not returning the following year. The nonreturning students are classified as dropouts if they did not request a cumulative record
for a transfer, they were not deceased, or they did not notify the school of moving out of
the country. MDE proposed in 2006 new procedures for calculating a four-year dropout
rate for students in Grades 9-12. With this procedure, it was estimated that the four-year
estimated cohort dropout rate would be 32.4% (Johnson, 2008).
While the topic of the high school dropout crisis has received a great deal of
attention, several individuals tend to believe that it is almost exclusively a problem for
males. It is generally overlooked that females are also failing to graduate at alarmingly
high rates. American females are dropping out of high school at nearly the same rate as
males–and at even greater economic costs. The dropout rate for females also aids in
10

creating severe economic consequences for them, their families, and their communities.
Female dropouts earn significantly lower wages than male dropouts, they are at greater
risk of unemployment, and they are more likely to rely on public support programs
(NWLC, 2008a). Almost half of the dropouts from the class of 2007 were female
students–more than 520,000 of the overall 1.2 million high school dropouts. Overall, an
estimated one in four female students will not graduate with a regular high school
diploma. This study examined factors that contribute to students dropping out of
secondary schools in the Jackson, Mississippi Public School District.
Significance of the Study
Public schools have been under intense public scrutiny in recent years.
Commencing with A Nation at Risk (U.S. Department of Education, 1983) and
continuing through decades of governmental and corporate reports, public schools have
been blamed for the declines in U.S. competitiveness in the global market and the
perceived decline in values that the United States has experienced at home. This study
provides information that will allow educators, policy makers, and local leaders to better
understand the problem of dropouts in the Jackson Public School District as they strive to
develop solutions to this growing problem and dropout prevention programs.
At a time when the state of Mississippi is experiencing budgetary shortfalls,
especially regarding fully funding education programs, officials can benefit from the
knowledge gained regarding ways of curtailing unnecessary expenditures in other areas
of the economy. As Lochner and Moretti (2004) reported, programs specifically
developed to improve high school graduation rates have the potential to lower the
probability of additional expenditures for jail space, especially for the African American
11

population, making available additional economic resources that could be channeled into
different community sectors, including education (Stephan, 2004). Even though state
dropout rates are computed for Mississippi, little emphasis has been placed on gathering
information at the district level where disparities could occur due to factors such as
different levels of poverty, racial segregation, resource allocation, teacher quality, and
disciplinary policies (Losen, 2004). According to the National Association for the
Advancement of Colored People (2003), the problems are serious enough and should be
viewed with laser-like focus and should be a priority for federal, state, and local
educational agencies.
The exact calculation of dropout/enrollment rates has varied, ranging from the use
of enrollment data, dropout data, and, in some cases, census data to classify the number
of dropouts. However, increasing high school graduation rates have been a problem for
states and many school districts for decades, indicating a continuing, substantial racial
gap in high school graduation rates (Bridgeland et al., 2006; Mishel & Roy, 2006).
Although innumerable statistics and research have been compiled and conducted
on dropouts in the Jackson Public School District, there is little information from the
dropouts themselves on why they dropped out from the regular secondary school
environment. An understanding of the problem of dropouts in the Jackson Public School
District will facilitate the development and implementation of policy changes that could
lay the foundation for changing the pattern of the high dropout rates of all students but
especially of young African American students. This will be the first step for educators,
policy makers, and leaders to take toward decreasing the high school dropout rate in the
Jackson Public School District (Bridgeland et al., 2006).
12

Research Questions
The study answered the following research questions:
1.

What factors influenced the students in the Career Academic Placement
(CAP) program in Jackson Public Schools to drop out of regular school as
measured by the Jackson Public Schools Dropout (JPSD) Questionnaire?

2.

How do the students in the CAP program in Jackson Public Schools differ
in the school factors that influenced each one’s decision to drop out of
regular school as measured by the JPSD Questionnaire?

3.

How do the students in the CAP program in Jackson Public Schools differ
in their perceptions of personal factors that contribute to each one’s
decision to drop out of regular school as measured by the JPSD
Questionnaire?

4.

How do the students in the CAP program in Jackson Public Schools differ
in the academic factors that influenced each one’s decision to drop out of
regular school as measured by the JPSD Questionnaire?

5.

How do the students in the CAP program in Jackson Public Schools differ
in the other related factors that influenced each one’s decision to drop out
of regular school as measured by the JPSD Questionnaire?
Definitions of Terms

The following are terms used in this study:
Career Academic Placement (CAP). This is a program developed by the Jackson
Public School District for students who are seeking an alternative approach to a high
school diploma.
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Dropout. MDE has adopted the NCES definition to describe dropouts. A student
is counted as a dropout if the student (1) was enrolled in school at some time during the
reporting year; (2) was not enrolled on the 20th day of the current school year; and (3)
has not graduated from high school or completed a state- or district-approved education
program and does not meet any of the reporting exclusions. Exclusions are made for
students who transferred to another public school district, private school, home school, or
state/district-approved educational program or were temporarily absent due to suspension
or illness or died (NCES, 2002). For this study, a dropout is a student attending the CAP
program who dropped out of the regular school program leading up to a high school
diploma.
General Education Diploma. The Tests of General Educational Development
(GED) are developed and administered by the GED Testing Service of the American
Council on Education. Each year GED provides close to 1 million adults with the chance
to earn a certificate or diploma that is widely recognized as the equivalent to a high
school diploma. Since the inception of the GED program in 1942, more than 12 million
adults have earned GED credentials (ACE, 2008).
Mississippi Report Card. Mississippi Report Card for 2004-2005 is a report on
Mississippi’s public school districts developed by the MDE. The Mississippi Report Card
for 2004-2005 represents a new era in reporting on Mississippi’s public school districts.
Originally established and developed through the Mississippi Code Annotated, Section
37-3-53, the Report Card is now subject to more extensive reporting requirements on the
state and federal levels. Additionally, with the MDE’s new accountability system, this
report projects issues on accountability and test data on the district and school levels
(MDE, 2006).
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Mississippi Student Information System (MSIS)-- software that helps educators
and administrators focus on improving student results. MSIS is recognized as one of the
most powerful, richly featured Web-based student information systems available today
(MDE, 2008).
Monthly Attendance Summary Program. The 2004-2005 dropout data are
provided by school districts through the Monthly Attendance Summary (MASPRO)
System. Data collection occurred over a 9-month period to capture a count of dropouts
during the 2004-2005 term. Dropouts returning to school while the term was in session
were deleted as dropouts upon re-entry into the system. This is a reporting system used in
Mississippi.
Limitations of the Study
This study was limited to a population of 80 students enrolled in the CAP
Program for the 2009-2010 school year. The program is affiliated with the Jackson Public
School District. Students enrolled in the program are seeking an alternative approach to a
high school diploma. The data were obtained only from students attending this program
for this specific time period; therefore, findings may not be generalized to include
students who had decided to dropout of public or private schools. This study included
students who had dropped out of the regular classroom setting but had elected to continue
their high school education through an alternative program. Therefore, the views of those
students who had left the academic setting completely were not included in this study.
Students who continue their education may have the necessary support systems that
encourage them to go forward; therefore, the results of this study may only apply to a
certain subset of the entire dropout population.
15

Delimitations of the Study
This study was delimited to the participants who were students enrolled in the
CAP program during the 2009-2010 school year. A quantitative technique was used in
this study for analyzing the data. Therefore, some information relevant to understand the
problem of the study may have been excluded from the statistical testing procedure.
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CHAPTER II
REVIEW OF THE RELATED LITERATURE
This study was designed to examine the school factors contributing to secondary
school dropouts in the Jackson Public School District where annually a high percentage
of students, particularly African Americans, fail to graduate from public high school. The
dropout rate in Mississippi is about 38% compared to 30% nationwide, which translates
to about 12,000 students each year (Scallan, 2008). Chapter II provides a review of the
literature examining this tragic dilemma that has perplexed school districts and
communities over the last few decades. This chapter describes research studies that
focused on economic impact of dropping out; school, family, and community factors
related to dropout prevention; predictors of high school dropouts, academic environment
and dropouts; confusion about the causes of the dropout epidemic; family factors and
dropouts; and dropout intervention and prevention strategies.
The main dropout risk factors are examined in this chapter. Researchers have
theorized that students’ challenge of transitioning between the teenage years and
adulthood, learning to balance the personal and social aspects of their lives, is an
attributing factor that can hinder or facilitate high school students’ ability to succeed.
This chapter describes research studies that focused on the extent of the dropout problem;
the factors that contribute to the dropout rate; prevention programs designed to curtail the
increase in dropout statistics; and the economic, psychological, and social impact of
dropouts on communities. Dropout risk factors are examined in this chapter to give an
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overview of the extent of the problems that exist in many communities and the difficulty
school districts face in addressing them. Researchers have theorized that when students
reach a period in life when they are faced with making choice regarding the personal and
social aspects of their lives, their ability to succeed is sometimes threatened.
Several studies examined in this review of the literature have focused on the
believed shortcomings of students who drop out, including factors such as their parents’
income, their intelligence, and their school attendance. Other studies focused on schools
and teachers whose practices sometimes served to push some students out, which was an
especially serious issue for African American and Native American parents and educators
(Smink & Schargel, 2002).
Economic Impact of Dropping Out
It is an established fact that young people who drop out of regular school today
face a great deal of economic challenges and burdens because of their inability to find
adequate avenues for employment. This is a major turnaround compared to 30 years ago
when most dropouts were able to work in jobs that enabled them to make enough money
to support their families. According to Postsecondary Education Opportunity (2006), over
the last 30 years, the average income of families with a high school dropout as head of
the household was reduced by more than one third.
The problems of dropout seem to affect as many female students as male students.
A study by the NCES (2002) reported that males and females do not significantly differ
in dropout rates. However, they seem to drop out for different reasons. Girls are more
likely to drop out of regular school due to pregnancy and marriage; boys are more likely
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to drop out to seek employment. Additionally, boys are twice as likely to drop out as girls
due to behavioral difficulties (NCES, 2002).
Between 2004 and 2008, many students were separated from their formal
education, which promised to further reduce the graduation rate in the Jackson Public
School District. Although the rate of suspensions was reduced from 18,956 students in
the 2004-2005 school year to 13,121 students in the 2007-2008 school year, and the
number of expulsions reduced from 177 students in the 2004-2005 school year to 166
students in the 2007-2008 school year, the number of dropouts in the Jackson Public
School District increased from 215 in the 2004-2005 school year to 278 students in the
2007-2008 school year (Johnson, 2007).
Moretti (2005) indicated that the high dropout rate can translate into serious social
and economic hardships for individuals, families, and communities as a whole. Students
who drop out are more likely to end up with a greater degree of unemployment, they are
more likely to rely on government assistance, they are more prevalent among the crime
statistics, and they are more likely to become wards of the Departments of Correction.
For those dropouts who are fortunate enough to find jobs, the majority of them cannot
afford adequate health insurance and pension plans. As a result, they are unable to afford
necessary health care and cannot afford to live healthy lives like their more gainfully
employed counterparts. In addition, they are unable to make financial contributions or
pay taxes, which create additional burdens on the revenue system of many local
governments. They also seldom participate in other civic duties such as voting and other
related activities (Moretti, 2005).
Several researchers have reported that dropouts generally pay about $60,000 less
in taxes over their lifetimes (Muenning, 2005; Rouse, 2005; Waldfogel, Garfingel, &
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Kelly, 2005). An increased graduation rate with its accompanying dropout reduction
would result in an increase in a skilled, employable, and engaged population and
subsequently increased tax revenues, which would provide additional resources for other
social and economic advances (Junn, 2005; Moretti, 2005; Muennig, 2005; Rouse, 2005;
Waldfogel et al., 2005).
School, Family, and Community Factors Related to Dropout Prevention
According to Rumberger (2004), the high dropout rates among high school
students have negatively impacted the public’s perception of school systems across the
country. School officials recognize the burden placed on society by the large numbers of
students who lack the necessary educational and social skills to become gainfully
employed and productive citizens in the workforce. As a result, educators have begun to
develop a variety of approaches to encourage students to stay in school. To prevent
students from dropping out of school, educators believe that it is necessary to first know
why they drop out. Rumberger believed that there are multiple influences confronting
students in today’s society that can either facilitate or hinder a high school student’s
willingness and ability to succeed in school and complete that phase of his or her
education.
The California Healthy Kids Survey (2006) examined children’s perspectives
toward their school, neighborhood, self-worth, and family. The youths’ perceptions of the
school as a safe and happy place where they can interact with school personnel, receive
positive feedback from teachers, and participate in successful endeavors seem to be major
contributing factors in their students’ desire to stay in school. Students who are active in
their neighborhoods and communities increase their ability to develop goals for the future
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as well as adequate problem-solving skills, perseverance, and optimism. As a result, they
learn how to make adjustments that are needed to cope with difficult situations
(California Healthy Kids Survey, 2006; Lehr et al., 2004).
Unfortunately, for too many high school students, the end result of balancing the
influence of factors such as their parents’ income, their intelligence, and their school
attendance becomes more negative than positive. The critical factors that high school
students must confront are the conflicts that loom between the important support factors
and negative risk factors that together help shape and dictate their future. These support
factors are those that help increase the students’ chances of graduating from high school.
The negative risk factors are all those influences that create obstacles to success in the
academic environment. Therefore, the decision to stay in school or to drop out is
triggered in part by the student’s ability to balance the personal, social, and family factors
that can provide the internal motivation to make decisions.
Predictors of High School Dropouts
McGaha-Garnett (2007), in a study of teenage high school dropouts, found there
were significant predictors of dropping out of high school for adolescent mothers. These
dropout students had a higher likelihood of having fewer protective factors and more risk
factors than currently enrolled students. Some of the predictors include peer academic
aspirations and school climate. Results from the McGaha-Garnett (2007) study indicated
that dropouts scored significantly lower on peer academic aspiration profiles. Dropouts
also perceived their school climate as negative or hostile, which further increased the
likelihood of dropping out. The dropout students also reported that they had less family
involvement and therefore there was less trust between dropouts and their parents.
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Moreover, adolescent mothers who dropped out of school demonstrated even fewer
positive supportive avenues. The results of the McGaha-Garnett (2007) study indicated
that dropouts are less socially competent with healthy relationships, have fewer problemsolving skills, and display an increased dependence on others.
Some additional risk factors for dropping out of high school are poor academic
performance, repeat of one or more grades, low socioeconomic backgrounds, pregnancy,
and frequent absences/truancy (Lamm et al., 2005; Rumberger, 2001). The different
personal and family experiences and varying levels of academic characteristics and skills
are cited as major influences. These personal and family characteristics affect the level of
commitment and engagement in completing their education. When students are able to
share ideas with peers and teachers and when they feel a sense of connection between
their academic pursuits and their academic institutions, the chances for academic and
social success are increased, and opportunities for dropping out are reduced. Negative
experiences almost always fuel the desire to disconnect and drop out. Students who are
faced with more than one of the risk factors for dropping out have a higher likelihood of
not completing their high school education (Baker, Sigmon, & Nugent, 2001).
Academic Environment and Dropouts
Bailey (2000) proposed that large school size could be a compounding factor to
the increasing dropout epidemic. Large school size contributes to a declining quality of
the overall school climate, and the weaker students get lost in the shuffle. Even though
many parents and educational observers prefer smaller schools because of the perceived
benefits, overcrowding is a reality. Overcrowding has a detrimental effect on the school’s
ability to adequately address the academic needs of all children (Gardner et al., 2000). In
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many of today’s schools, numerous disadvantaged students lack the type of adult
interaction needed to afford them adequate guidance as they face the challenges of daily
living and the academic environment. To succeed, many students need to have close ties
with an adult (Rayvid & Oshiyama, 2000).
Several researchers concluded that it is possible to make early identification of
eventual dropouts by closely monitoring behavior between Grade 6 and Grade 9 (Neild &
Balfanz, 2006). Belfanz and Herzog (2005) found the following risk factors can be
observed by monitoring students as they matriculate from Grade 6 through Grade 8:
1.

Grade 6 students who display poor attendance, exhibit behavior problems,
and perform poorly in mathematics and English have a strong chance of
becoming disengaged with school.

2.

Grade 8 students who display poor attendance, exhibit behavior problems,
and perform poorly in mathematics and English have a strong chance of
becoming disengaged with school.

3.

Grade 9 students who earn fewer than two credits and who are not
promoted to Grade 10 have a strong chance of becoming disengaged with
school.

Allensworth and Easton (2005) noted that the Chicago Consortium on School
Research created an On-Track Indicator for high school freshmen. The consortium
members believed this would be an excellent way to identify prospective students’
academic successes and failures. A student would be considered successful at the end of
Grade 9 if promotion to Grade 10 has been attained and if the student had received no
more than one ―F‖ (based on semester marks) in core academic subjects. Using this
indicator, the researchers were highly successful in predicting which students would not
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graduate on time and which students would not graduate within 5 years (Allensworth &
Easton, 2005).
Educational researchers are particularly interested in examining the factors
relating to dropouts. For example, Braxton, Milem, and Sullivan (2000) conducted a
study analyzing the influence of active learning through class discussion, examinations,
group involvement, social activities and institutional involvement, and the decision to
drop out. The authors found that all of these factors contributed to student satisfaction
with school. Prior research suggested that students who are involved in active learning
perceive themselves as gaining increased knowledge and better understanding. Thus, they
are motivated to continue their education.
School Influence on Dropouts’ Decision Making
According to Roderick (2006), students are impacted positively when they attend
a school with a supportive environment. High schools that employ teachers who are
highly supportive of students contribute to the reduction in the prevalence of dropouts at
their sites (Croninger & Lee, 2001). Academic challenge also plays an important role in
influencing students’ decisions of whether or not to stay in school. According to Roderick
(2006), higher academic rigor does not necessarily equate with higher dropout rates.
Lee and Bukam (2003) reported that some high schools that offered a focused,
rigorous academic curriculum have significantly higher graduation rates. Some other
researchers argue that curricula should be engaging and relevant to students’ interests or
career plans. Plank, DeLuca, & Estacion (2005) found that career and technical education
(CTE) can boost graduation rates for some students, especially in combination with
rigorous academic courses. Snyder (2003) reported the consensus among researchers was
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that high school curricula should be both challenging and engaging, and schools must be
prepared to provide students with the academic support they need to master challenging
material.
Developmental Patterns Related to Students’ Loss of Control
Lan and Lanthier (2003) examined the developmental patterns of high school
students, tracing the students’ involvement from Grade 8 to their senior year. The authors
examined personal factors, such as academic performance, motivation, student effort and
participation, relationship with significant others, self-esteem, and locus of control. The
authors found that by Grade 10 many students became less involved academically, a
situation that placed them in a downward spiral toward dropout status. Students who felt
they had little support in the academic environment were the ones more likely to decide
on dropping out. Lan and Lanthier’s (2003) recommendation was that teachers and
school faculty should be vigilant regarding the functioning of their students and maintain
a friendly and supportive environment that responds to the needs of students. This can
provide encouragement to the large number of students who lose control and self-esteem
as they lose the desire to solve problems and continue their education.
As Dynarski and Gleason (1998) found, it is very difficult for school districts to
accurately predict who will become a dropout. In some cases, a student’s attendance or
lack of attendance is regarded as a strong predictor, but low performance is measured
differently across school districts. Therefore, the impact of grades on the students’
stability may not necessarily be easily determined. Most districts boast about providing
enrichment activities to inspire and mold successful students. An examination of some
intervention programs suggests that these low-intensity programs that provide occasional
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tutoring, counseling, or activities to boost self-esteem do not contribute much to keep
students in school. Researchers believed that high-intensity interventions can
significantly reduce dropout rates. Schools that are able to inspire large groups of
students to achieve are schools that have supportive environments and provide academic
challenges to the entire student body.
Several researchers (Croninger & Lee, 2001; DeLuca & Rosenbaum, 2001; Lee &
Bukam, 2003) have reported that students who attend high schools with enrollments
lower than 1,500 have better interpersonal relationships with other students and adults. In
the smaller schools, the teachers are more supportive of students, they are more focused,
and they incorporate an academically rigorous curriculum. As a result, students are more
inspired to stay in school and tend to dropout at lower rates. Rumberger (2001) examined
the individual and institutional outlook on high school dropouts and formed similar
conclusions. Rumberger found that positive student school engagement is significantly
associated with the decision by students to dropout of high school. It is evident that
students who completed their high school education had sound academic and social
engagement. Students who get along well with their peers and teachers may be less
influenced to leave school early. Others who have problematic backgrounds, high-risk
environments, and non-supportive family members may have limited educational
aspirations.
Happel (2006) reported a national survey of young dropouts was conducted by
Civic Enterprises, surveying 470 dropouts throughout the country. About 50% of the
students stated they left school because they felt the classes were boring and had no
relevance to their lives or long-term goals. Several students reported that their schools did
not motivate them to work hard. More than half of the students who dropped out had two
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years or less to complete their high school education. Approximately 62% of those who
dropped out reported that they had grades of ―C‖ or higher at the time they decided to
dropout; 70% were confident that they could have met their high school graduation
requirements if they had stayed in school.
Academic Factors Contributing to Dropouts
Jerald (2006) concluded that adverse educational experiences have also been
implicated as a possible source of students’ discontent with the educational process.
Students who struggle academically are more likely to drop out. When a student is not
performing successfully as evidenced by low grades, low test scores, failing grades, and
experiencing retention in grades below his or her age level, the chances of that student
graduating on time begin to diminish and can result in his or her decision to dropout.
Prior to dropping out, these students begin to disengage themselves from school by
routine absenteeism, truancy, disciplinary problems, and reduced participation in
classroom processes. Jerald (2006) also found that as relationships with teachers and
peers begin to deteriorate, some students choose to remove themselves from the
classroom setting.
Although much is known about students’ problems in some areas that result in
their decision to drop out of regular school, many of those risk factors are not believed to
be accurate predictors of all students who will drop out of regular school in all situations
(Jerald, 2006). The risk factors can be used as warning signs by school administrators,
parents, and other interested groups, but these warning signs should not be used as
dropout predictors. Some school districts use these risk factors as warning signs and
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indicators of the need for preventive or remedial services to address the personal and
educational shortfalls that dropouts are displaying (Jerald, 2006).
Poor academic performance is the single strongest predictor of students dropping
out of school (NCES, 2002). Poor grades and poor test scores, regardless of ability, may
increase student frustration and reduce motivation to stay in school. Additionally, grade
retention is highly related to dropping out of school. Some research indicates that retained
students are three times more likely to drop out than non-retained students (NCES, 2002).
Confusion about the Causes of the Dropout Epidemic
There have been investigations conducted by Gleason and Dynarski (2002) and
by Rumberger (2004) on the pitfalls of dropping out and the factors that contribute to
those decisions by students. However, most educators are uncertain about the underlying
reasons behind the decisions made by their students to drop out of regular school.
Although the literature offers a multitude of possible factors that influence students to
make the decision to drop out, many school districts are unsure about the actual life
situations that push the students to make those decisions that have far-reaching effects.
Researchers have admitted that the defining events for dropping out of school may also
differ from school district to school district.
Rumberger (2004) found that a student’s demographic background is a factor that
affects his or her decision to drop out. Students living below the poverty level, especially
those students who are members of minority groups, are more susceptible to falling into
the category of dropouts. Students from low-income families are twice as likely to
dropout of school as students from middle-income families. In addition, male students,
students with limited English proficiency, and students who are diagnosed with physical,
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learning, or emotional disabilities tend to have low expectations from the educational
system and are prone to drop out of regular school. Another group of students who are
well represented in the dropout groups are those who are transient, those who move
regularly, and those who fall behind their grade levels.
Family Factors and Dropouts
There are certain family factors that influence students’ decisions to drop out of
regular school. Students who come from single-parent families are sometimes raised by a
mother who had little education and who may have dropped out of high school (Gleason
& Dynarski, 2002). Other students have parents who provide inadequate supervision and
guidance and the support needed to increase academic prowess. In other situations, some
students are influenced by older siblings, who themselves dropped out of school (Gleason
& Dynarski, 2002).
Gleason and Dynarski (2002) also noted that premature adult responsibilities can
also be an influential factor in a student’s decision to drop out of regular school. Teenage
pregnancy (specifically girls), being forced to begin employment, and getting married at
an early age create additional burdens. These teenagers who take on adult roles are more
likely to drop out. Students who drop out are more likely to have a history of serious
behavior problems than those who complete high school, and this history may date back
to the primary grades.
Prevention efforts may be enhanced by viewing behavior problems as symptoms
of disengagement from school that can be addressed if identified early (Christenson,
Sinclair, Lehr, & Goldberg, 2001). School dropouts have higher rates of chronic truancy
and tardiness than those who stay in school. Attendance problems can be an early signal
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that the student is disengaging from the schooling process; daily school attendance
reflects both student motivation and parental support. Students who are dropouts are
more likely to perceive the school setting as non-supportive and or irrelevant.
Many students who do not successfully complete a high school education have
had difficulty maintaining positive motivation, positive self-esteem, and a sense of
personal responsibility to advance in life (Ormrod, 2006; Sirin & Rogers-Sirin, 2005).
Children developing successfully should have the kind of developmental confidence that
helps them to make positive life choices and avoid the pitfalls and events such as teenage
pregnancy, depression, and antisocial associations, which inevitably lead to dropping out
of high school (Jimerson, Ferguson, Whippler, Anderson, & Dalton, 2002; Pittman &
Chase-Lansdale, 2001).
Heaven and Newbury (2004) conducted a study that examined the relationship
between parental characteristics and adolescents’ attitudes about school. Results indicated
that the successful completion of high school academic requirements was associated with
the students’ perceptions of their home environments. Students who reported that they
had a warm, supportive home environment were successful and showed little inclination
to dropout of regular school.
Dropout Intervention and Prevention Strategies
The implementation of effective intervention and prevention strategies by school
districts can significantly reduce the number of students who exhibit the likelihood to
dropout. In larger urban school districts with very high proportions of at-risk students and
very low graduation rates, more has to be done to stem the rise of dropouts, especially
since the problems have been around for some time as is evident from previous research
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(Koedel, 2008). Gray (2008) found that the number of dropouts has remained at about
1.2 million every year. He concluded that in some cities the graduation rate of students in
urban school districts is between 15% and 25% lower than in surburban cities. Prevention
programs to reduce the number of dropouts usually take time to become fully functional
and to realize their true impact. The problems experienced by some students are so
overwhelming that even the innovative efforts by some schools fail to divert their
negative path. Many dropouts wish that they were not faced with the choice of dropping
out, and most of them deeply regret their decisions to leave school. Therefore, many
dropouts later attempt to earn a diploma or GED through alternative means (Berktold,
Geis, & Kaufman, 1998).
Many school districts have embarked on ambitious programs designed to increase
their graduation rates and reduce dropouts. A study conducted in Maryland high schools
that grouped ninth-graders into interdisciplinary teaching teams found that the schools
had significantly lower dropout rates. Some high schools that used small learning
communities in Grade 9 and combined them with other reforms such as extra academic
support also reported lower dropout rates. Between 1994 and 2000, Maryland high
schools that made widespread and sustained use of interdisciplinary teams experienced a
50% decline in dropout rates. Those using small learning communities cut their dropout
rate by nearly two-thirds (Kerr & Legters, 2004).
The Jackson Public School District has developed a list of initiatives to address
students who have become disengaged and have lost the capacity to successfully perform
in their regular classroom environment (Edwards et al., 2009). The school district
believes that an alternative learning environment that is not associated with discipline is
the answer. The proposal is for the development of an Academic Advancement Center to
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provide students with an environment that promotes academic courses aligned with
career-related courses (Edwards et al., 2009). . The district believes that this is one
innovative way to curtail the rate of dropouts among students who develop a low
attachment to school and who would otherwise discontinue their plans to graduate with a
high school diploma.
The proposal for the Academic Advancement Center is designed to try and
redirect the focus and attention of struggling students who are experiencing academic
difficulty. This is a nontraditional approach that is geared toward providing students with
attainable means for academic and vocational success (Edwards et al., 2009). The
program will be supported with a computer tool, the At-Risk Alert System, which
identifies students based on absence, truancy, suspensions, and disciplinary referrals in
addition to a multitude of other demographic factors. An evaluation of these data will
enable school officials to explore the possibility of recommending the students who are at
risk for dropping out to consider enrolling in this nontraditional education alternative
(Edwards et al., 2009).
Schools have difficulty identifying students who may be at risk for dropping out
of school. There are students who exhibit no early warning signs of problems, yet they
develop issues in the upper grades and make the decision to dropout in the upper grades.
In many cases, such students have earned the majority of credits needed for a diploma. It
is believed that these students are very likely to develop problems related to premature
transitions to adulthood, such as work or child-care responsibilities, and find it difficult to
attend school full time (Allensworth & Easton, 2005; Neild & Balfanz, 2006; Roderick,
2006). That is why prevention and intervention programs are necessary to help students
cope with the unexpected difficulties that some of them are likely to encounter.
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Intervention Activities in the Schools
Researchers have offered recommendations about certain steps school districts
should undertake to ensure that they can select the appropriate intervention or prevention
programs in dealing with the dropout epidemic. Some of the recommended steps included
the use of academic performances to predict which students are likely to drop out in
addition to analyzing known factors such as race, poverty, age, gender, and personal
circumstances. Many educators are also convinced that dropping out can be influenced by
personal and family circumstances that are unrelated to schooling (Roderick, 2006). For
others, though, there are numerous educational warning signs that could also predict
school engagement problems. One group of researchers reported that dropouts are twice
as likely to implicate school-related reasons for dropping out as they are in citing family
or work-related reasons for leaving school (Berktold et al., 1998).
Transitioning from middle school to high school is also a critical period for many
students, during which time many eventual dropouts begin to exhibit the symptoms of
problems that lead to disengagement. At a time when course work begins to demand
more time and more sacrifice and when the school environment begins to be transformed,
and teachers become less supportive, students seem to be given more freedom and their
peer relationships become more overwhelming. Students become subdued by the
challenges, as evidenced by absenteeism and declining grades, which can be warning
signs of eventual dropout tendencies (Neild et al., 2001; Roderick & Camburn, 1999).
Students who have grown accustomed to disengagement practices and display academic
difficulty find it even harder to acclimate to the transition from middle to high school.
Many of them never overcome those challenges in time to graduate with their class
(Allensworth & Easton, 2005).
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There is also a group of students who adjust well academically and socially in
middle school, but they completely fall apart when they graduate up to the high school
ranks (Neild & Balfanz, 2006). For them, an academic transition program from middle to
high school would help to assist, identify, and create better opportunities for the Grade 9
transition to occur with success in the core classes and greater possibilities for the
increase in cohort graduation rates.
The student’s academic performance and the student’s ability to remain engaged
and focused can help the educator and parent recognize the warning signs for students
dropping out. One study found that some dropouts had received passing grades but were
simply bored and unmotivated by school (Bridgeland et al., 2006). The findings for this
study suggested that academic failure alone does not play a significant role in the
decision of some students to dropout. By contrast, the findings by Balfanz and Legters
(2004) indicated that dropouts from Philadelphia and Chicago were behind in credits and
failing academic courses when they withdrew from school.
Literature Review Summary
Chapter II provided a review of the literature examining research studies that
focused on the economic impact of dropping out; school, family, and community factors
related to dropout prevention; predictors of high school dropouts, academic environment
and dropouts; confusion about the causes of the dropout epidemic; family factors and
dropouts; and dropout intervention and prevention strategies. Students’ inability to
remain engaged was reported as a major factor in their decisions whether to stay in
school or to drop out. Several researchers have suggested that educators should provide
opportunities for at risk students to address their difficulties and that all teachers should
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be taught to recognize the signs of trouble before it gets to the point where the students
have made the final decision to dropout (Allensworth & Easton, 2005; Neild & Balfanz,
2006; Roderick, 2006). Moreover, strong support from the schools’ staff can go a long
way in helping the students to advance both academically and socially when problems
begin to surface.
The high dropout rate can translate into unemployment, increased crime rates, and
serious social and economic hardships for individuals, families, and communities, while
increasing the graduation rate would result in an increase in a skilled, employable, and
engaged population and subsequently increased tax revenues, which would provide
additional resources for other social and economic advances (Moretti, 2005; Muenning,
2005; Rouse, 2005; Waldfogel et al., 2005; Postsecondary Education Opportunity, 2006).
A study by the NCES (2002) found that as many female students as male students
dropped out of school, though for different reasons, such as pregnancy and marriage.
Boys dropped out of school mainly to seek employment or due to behavioral difficulties.
However, the number of dropouts in the Jackson Public School District increased from
215 in the 2004-2005 school year to 278 students in the 2007-2008 school year (Johnson,
2007).
According to Rumberger (2004), the high dropout rates among high school
students have negatively impacted the public’s perception of school systems across the
country leading educators to develop a variety of approaches to encourage students to
stay in school. Understanding the multiple influences confronting students in today’s
society that can either facilitate or hinder a high school student’s willingness and ability
to succeed in school is an early step in reducing the problem. As early as 2006, the
California Healthy Kids Survey reported that youth’s perceptions of the school was a
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major contributing factor in some students’ desire to stay in school, and students who
were active in their neighborhoods and communities had a better opportunity to develop
goals and adequate problem-solving skills, perseverance, and optimism that would enable
them to overcome the negative influences.
Significant predictors of dropping out of high school for adolescent mothers
included peer academic aspirations and school climate (McGaha-Garnett, 2007).
Adolescent mothers who dropped out of school had fewer positive supportive avenues
were less socially competent with healthy relationships, had fewer problem-solving skills,
and displayed an increased dependence on others. In addition, poor academic
performance, repeat of one or more grades, low socioeconomic backgrounds, pregnancy,
and frequent absences/truancy were major factors for students dropping out of school
(Baker et al., 2001; Lamm et al., 2005; Rumberger, 2001).
Belfanz and Herzog (2005) emphasized that there were certain risk factors for
dropping out that can be observed by monitoring students as they matriculate from Grade
6 through Grade 8. As such, the Chicago Consortium on School Research created an OnTrack Indicator for high school freshmen to identify prospective students’ academic
successes and failures. They believed that this indicator could help in predicting which
students will not graduate on time and which students will not graduate within 5 years
(Allensworth & Easton, 2005).
Adverse educational experiences and poor academic performance are also strong
predictors of students dropping out of school (Jerald, 2006; NCES, 2002). Teachers who
are highly supportive of students can contribute to the reduction in dropouts at their sites
(Croninger & Lee, 2001), and exposure to academic challenges could secure students’
desire to stay in school (Croninger & Lee, 2001; DeLuca & Rosenbaum, 2001; Lee &
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Bukam, 2003; Plank et al., 2005; Roderick, 2006; Snyder (2003). Lan and Lanthier
(2003) believed that the developmental patterns of high school students and personal
factors, such as academic performance, motivation, student effort and participation,
relationship with significant others, self-esteem, and locus of control were factors that
could also predict who will become a dropout. In these cases, high-intensity interventions
could significantly reduce dropout rates (Dynarski & Gleason, 1998).
A student’s demographic background (Rumberger, 2004) and certain family
factors like coming from single-parent families influence some students’ decisions to
dropout of regular school (Gleason & Dynarski, 2002; Heaven & Newbury, 2004).
Prevention efforts could begin by a review of behavior problems (Christenson et al.,
2001) since many students who drop out have had difficulty maintaining positive
motivation, positive self-esteem, and a sense of personal responsibility to advance in life
(Jimerson et al., 2002; Ormrod, 2006; Pittman & Chase-Lansdale, 2001; Sirin & RogersSirin, 2005).
In conclusion, prevention and intervention programs are necessary to help
students cope with the unexpected difficulties that some of them are likely to encounter
(Allensworth & Easton, 2005; Neild & Balfanz, 2006; Roderick, 2006). The
implementation of effective intervention and prevention strategies can significantly
reduce the number of students who drop out (Koedel, 2008). While many dropouts strive
to earn a diploma or GED through alternative means (Berktold et al., 1998), some school
districts use other creative means like small learning communities to cut their dropout
rate (Kerr & Legters, 2004). For example, the Jackson Public School District has
proposed the development of an Academic Advancement Center to provide students with
an environment that promotes academic courses aligned with career-related courses
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(Edwards et al., 2009). While some dropouts were behind in credits and failing academic
courses when they withdrew from school (Balfanz & Legters, 2004), academic failure
alone does not play a significant role in the decision of some other students to dropout
(Bridgeland et al., 2006).
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CHAPTER III
METHODOLOGY
The purpose of this study was to examine the factors that contribute to the dropout
problem in secondary schools in the Jackson Public School District (JPSD) where
annually a high percentage of students, particularly African American students, fail to
graduate with their Grade 9 cohorts. The study was conducted using a descriptive and
causal-comparative design to identify the contributing factors to secondary school
dropouts among students enrolled in the CAP. CAP is an educational program designed
for students ages 17-21 sponsored by the Jackson Public School District. The program
was developed as an alternative approach to a high school diploma and as an avenue for
those students who need an alternative process to complete their high school education.
Students receive training in this program that leads to the GED certificate, which makes
them eligible for employment or continuing education opportunities.
The Jackson Public School District organized the CAP program to provide selfpaced mastery learning as well as incentives for students. Students who were previously
unmotivated are exposed to individualized programs tailored for their needs.
Computerized instruction is offered at each student’s own skill level. Each student
spends 3-5 hours each week in a small-group counseling setting where progress can be
tracked and additional enhancements are added to the program as needed (JPSD, 2008a).
The timeline for the study was 18 weeks. The JPSD Questionnaire was utilized for the
study. The questionnaire was given during the spring semester of 2010. The results of the
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JPSD Questionnaire were examined to compare students’ perceptions and attitudes
toward their education and their academic experiences, particularly in reference to the
factors that impacted their decisions not to complete their high school education.
Descriptive statistics were generated to examine the perceptions of students.
Descriptive statistics included frequencies and percentages. Data were analyzed to
answer the research questions posed in the study. Differences in the students’ responses
were examined using Mann-Whitney U and Kruskal-Wallis analysis of variance
(ANOVA). The data were analyzed using the SPSS statistical package (Norusis, 1998).
This chapter describes the methodology and procedures used to conduct this
study. Included in this chapter are the following sections: (a) research design, (b)
variables of the study, (c) instrumentation, (d) population and sample, (e) pilot study, (f)
data collection, and (g) data analysis.
Research Design
A descriptive and causal-comparative research design was used to conduct this
study. A causal-comparative study is one that attempts to identify a causative relationship
between an independent variable and a dependent variable (Mertler & Charles, 2005).
This relationship is based on assumptions rather than fact because the researcher did not
have complete control over the independent variable. If the researcher had control over
the independent variable, then the research would have been classified as true
experimental research (Gay, Mills, & Airasian, 2006; Mertler & Charles, 2005). The
rationale for choosing a causal-comparative research design for this study was that it
allowed the researcher to examine the characteristics of two or more groups and
investigate how they differ in some variable that constitutes the dependent variable. In
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this case, high school students can be compared on the pressures they face that compel
some of them to dropout. This is an important step in the development of new knowledge
regarding student dropouts.
This study utilized quantitative methods because quantitative methods can be
adapted to exploring the variables in question and can easily address questions through
the use of questionnaires (Creswell, 2003). Because quantitative approaches answer why
questions and look for relationships among variables (Creswell, 2003), the quantitative
approach proved to be the most appropriate method for data analysis. The JPSD
questionnaire was developed by the researcher to examine the factors that contribute to
the dropout epidemic in secondary schools in the Jackson Public School District where
annually a high percentage of students, particularly African Americans, fail to graduate
with their Grade 9 cohorts.
Variables in the Study
The analyses computed were initiated to examine the relationship between the
independent variables and the dependent variables in order to address the problem of this
study. The independent variable is the variable that is varied or manipulated by the
researcher, and the dependent variable is the response that is measured. An independent
variable is the presumed cause, whereas the dependent variable is the presumed effect
(Creswell, 2003).
Independent variables in this study were the demographic variables that served to
measure how the students’ responses regarding their perceptions, behaviors, attitudes,
and practices differ from each other. These independent variables were the students’
grade levels, race, ethnicity, and ages.
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Two dependent variables were also examined in this study. The first dependent
variable was the overall reasons given by students for dropping out of school. This
variable was measured by examining the students’ responses to Question 1 on the JPSD
Questionnaire. The second dependent variable measured was the academic factors that
influenced each student’s decision to dropout of regular school.
Population and Sample
According to Johnson (2007), there were 500 students in the Jackson Public
School District who were two or more years behind grade level by Grade 9 and who were
at high risk for dropping out without completing their high school education. The
participants who served as the target population for this study were the group of 80
students from the Jackson Public School District who were enrolled in the CAP program
for the 2009-2010 school year.
All students attending CAP were students eligible to be enrolled in the regular
classes in the Jackson Public School District, but these students had experienced
difficulties with the regular classroom setting. The CAP is a program designed for
students who are seeking an alternative approach to a high school diploma. Students are
assessed to determine their strengths and weaknesses. Once entry-level skills have been
identified, an Individualized Educational Career Plan (IECP) is developed. Many students
enter the CAP program lacking basic skills in reading, written and oral communication,
and/or mathematics. With regular attendance, active class participation, parental
involvement, and good conduct, students may advance to the Pre-GED level and acquire
knowledge needed to prepare for GED testing (JPS, 2008b).
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Students choose to attend the program because they have not succeeded at their
regular high schools. According to JPS (2008b), the program is designed to prepare
students for a productive adult life by addressing academic and personal needs and
acquiring career–technical skills. To be eligible to participate in the CAP program,
students must meet the following criteria: (a) enrollment in one of the eight Jackson
Public School District’s high schools; (b) at least 17 years of age; (c) have attempted
ninth grade; and (e) classified two grades behind what his or her classification should be
(JPS, 2008b).
At the time of this study, the CAP program had an enrollment of 80 students.
Twelve of these students participated in the pilot study and did not participate in the
actual study. Forty (40) of the remaining 60 students enrolled in the CAP program
completed the surveys and participated in the study.
Instrumentation
The JPSD Questionnaire was used to conduct this study (see Appendix A). The
researcher adapted questions from the National Education Longitudinal Study of 1988
(NELS:88; 1988) sponsored by the NCES to develop the questionnaire (NCES, 2002).
The NELS:88 study examined data on students’ school experiences and personal
background information and contained sections that are appropriate for measuring
students’ perceptions on the factors that contribute to dropping out of high school. The
NELS:88 was developed for students identified as being at risk for dropout by
characteristics such as socioeconomic status and type of school attended. The language
was modified to ensure relevance to today’s youth. Other items were adapted by
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simplifying the language to facilitate comprehension and account for regional
considerations.
The JPSD Questionnaire consisted of five parts comprising a total of 38 general
questions examining information regarding students’ reasons for leaving school, school
experiences, academic performance, career goals and plans, employment, attitudes, selfconcept, and home life (see Appendix A). Part I of the questionnaire was designed to
collect demographic data and background information, and Part II was designed to collect
data on dropout characteristics, including reasons given for dropping out and academic,
social, personal, and economic factors that contribute to dropouts.
Part I of the questionnaire contained four questions related to demographic and
background information of students. The students were asked to provide information
regarding age, gender, ethnicity/race, and grade level. Parts II, III, IV, and V consisted of
a total of 34 statements. The students were asked to respond to each statement by
selecting from a Likert scale of responses. The students were asked to select from the
following choices: 1 = strongly agree, 2 = agree, 3 = disagree, and 4 = strongly disagree.
Reliability and Validity of Instrument
The manual for the NELS:88 does not provide any information on reliability or
validity of the instrument used in the study. Ingels et al. (1994) simply stated that
―Instrument development was guided by the research objectives of NELS:88‖ (p. 22).
However, because the JPSD Questionnaire was adapted from questions from the
NELS:88 prior to the beginning of the study, a pilot study was conducted with 12
students from the CAP program to determine the reliability of the instrument developed
by the researcher. A test-retest reliability was computed to determine the reliability
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coefficient. The reliability coefficient was .81. Students in the pilot study were also asked
to make comments or suggestions regarding whether or not the questionnaire was clear
and easy to understand, and to make recommendations for improvement. No suggestions
and changes were made. Therefore, the questionnaire was not modified.
The JPSD Questionnaire was also reviewed by two professors from the School of
Education at Jackson State University to determine content validity prior to
administration of the questionnaire to students who would participate in the actual study.
Based on the results of the pilot study, no modifications were made to the questionnaire
Data Collection
Before the study began, approval from the Jackson Public School District was
obtained to conduct the study (see Appendix B). Approval was also obtained from the
Institutional Review Board (IRB) at Mississippi State University (see Appendix C), as
well as from the CAP administrator (Appendix D). Following approval by the IRB, at
both institutions, questionnaires were distributed to 12 students who participated in the
pilot study. After the pilot study was concluded, the researcher distributed consent and
assent forms (see Appendix E for Parent and Student Consent Forms and Appendix F for
Student Assent form) to 68 remaining students in the CAP program. Student consent
forms were administered to all students age 18 and above, while parent consent forms
and student assent forms were distributed to students under the age of 18. Of the 68
students, only 40 students completed assent and consent forms, and agreed to participate
in the actual study. Data were collected through each student’s responses on the selfreported questionnaires. After the students completed the questionnaires, the
questionnaires were returned to the researcher in a sealed envelope for data analysis.
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Data Analysis
The data obtained from this study were analyzed using the Statistical Package for
Social Science (SPSS) 15.0 program. Once the questionnaires were administered and
collected from the students, statistical analyses were performed to determine the students’
perceptions of the factors that influenced their decisions to drop out of the secondary high
school in the Jackson Public School District. Descriptive statistics were generated on all
variables to examine the perceptions of the students. Descriptive statistics included the
frequencies and percentages. The analyses addressed questions about factors relating to
dropout. Differences in the students’ responses were examined using Mann-Whitney U
and Kruskal-Wallis analysis of variance (ANOVA). The Mann-Whitney U and the
Kruskal-Wallis were used to examine differences between the students on the questions
that requested Likert-scale responses.
The research questions in this study were designed to address concerns regarding
the factors that influenced the students’ reasons for dropping out of regular school
(academic factors, social factors, personal factors, and economic factors). The students’
reasons for dropping out–academic factors, social factors, personal factors, and economic
factors–were the dependent variables. The demographic characteristics were the
independent variables. The five research questions that were examined in this study were
as follows:
1.

What factors influenced the students in the CAP program in Jackson
Public Schools to drop out of regular school as measured by responses to
questions 2.1-5.6 on the JPSD Questionnaire? This question was answered
using frequencies and percentages indicating the choices selected by the
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students regarding the reasons that led to their decision to drop out of
regular school.
2.

How do the students in the CAP program in Jackson Public Schools differ
in the academic factors that influenced each one’s decisions to dropout of
regular school as measured by responses to questions 4.1-4.6 on the JPSD
Questionnaire? Differences in the students’ responses were calculated
based on gender, age, and grade level. Some of the questions on the
questionnaire request information using different measurement scale.
Therefore, the Mann-Whitney U was used to examine differences between
males and females on the questions that requested Likert-scale responses.
The Kruskal-Wallis analysis of variance was used to examine differences
among grade level and age on the questions that requested Likert-scale
responses.

3.

How do the students in the CAP program in Jackson Public Schools differ
in the school factors that influenced each one’s decision to drop out of
regular school as measured by responses to questions 2.1-2.6 on the JPSD
Questionnaire? Differences in the students’ responses were calculated
based on gender, age, and grade level. The Mann-Whitney U was used to
examine differences between males and females on the questions that
requested Likert-scale responses. The Kruskal-Wallis analysis of variance
was used to examine differences among grade level and age on the
questions that requested Likert-scale responses.

4.

How do the students in the CAP program in Jackson Public Schools differ
in their perceptions of personal factors that contribute to each one’s
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decision to drop out of regular school as measured by their responses to
questions 3.1-3.13 on the JPSD Questionnaire? Differences in the
students’ responses were calculated based on gender, age and grade level.
The Mann-Whitney U was used to examine differences between males and
females on the questions that requested Likert-scale responses. The
Kruskal-Wallis analysis of variance was used to examine differences
among grade level and age on the questions that requested Likert-scale
responses.
5.

How do the students in the CAP program in Jackson Public Schools differ
in the other related factors that influenced each one’s decision to drop out
of regular school as measured by responses to Question 8(a-e) on the
JPSD Questionnaire? Differences in the students’ responses were
calculated based on gender, age, and grade level. The Mann-Whitney U
and Kruskal-Wallis test were used to examine differences in the students’
responses.
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CHAPTER IV
RESULTS
Mississippi leads the nation in the rate of students who drop out of high school.
The high school dropout rate in Mississippi is a problem for more than just educators. It
affects all factions of the community, businesses, and government (Scallan, 2008). For
African American students, the dropout rate has been a tragic cycle that has not improved
over the last few decades and has continued to increase, almost unnoticed by the general
public, in part because of the inconsistent manner in which the data relating to dropouts
has been gathered and reported (Bridgeland et al., 2006). The purpose of this study was to
examine the factors that contribute to the dropout problem in secondary schools in the
Jackson Public School District where annually a high percentage of students, particularly
African Americans, fail to graduate with their ninth-grade cohorts.
This chapter includes the description of the survey results and analysis of data
collected. Demographic data that describe the study’s participants are included. A
descriptive and causal-comparative research design was chosen for this study. This study
was designed to answer the following research questions:
1.

What factors influenced the students in the CAP program in Jackson
Public Schools to drop out of regular school as measured by the JPSD
Questionnaire?
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2.

How do the students in the CAP program in Jackson Public Schools differ
in the school factors that influenced each one’s decision to drop out of
regular school as measured by the JPSD Questionnaire?

3.

How do the students in the CAP program in Jackson Public Schools differ
in the academic factors that influenced each one’s decision to drop out of
regular school as measured by the JPSD Questionnaire?

4.

How do the students in the CAP program in Jackson Public Schools differ
in their perceptions of personal factors that contribute to each one’s
decision to drop out of regular school as measured by the JPSD
Questionnaire?

5.

How do the students in the CAP program in Jackson Public Schools differ
in the other related factors that influenced each one’s decision to drop out
of regular school as measured by the JPSD Questionnaire?

The population of in this study consisted of 80 students in the CAP program in the
Jackson Public School District. Twelve (12) of these students were selected for
participation in the pilot study. The sample used for this study was a group of 40 students
of the remaining 68 students from the Jackson Public School District who were enrolled
in the CAP program for the 2009–2010 school year.
The JPSD Questionnaire was utilized for the study. Respondents completed the
questionnaire during the spring semester in 2010. The JPSD Questionnaire consisted of
two parts comprising a total of 38 questions examining students’ reasons for leaving
school, school experiences, academic performance, career goals and plans, employment,
attitudes, self-concept, and home life.
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Results of Pilot Study
A pilot study was conducted prior to initiation of the actual study for the purpose
of determining the reliability and validity of the JPSD Questionnaire. This pilot study was
also conducted to provide the researcher with an additional opportunity to make possible
revisions to the questionnaire to ensure that it had the potential to collect data about the
factors that influenced the students to drop out of school before graduating. The 12
students who participated in the pilot study were randomly selected using a table of
random numbers. Two questionnaires were administered to the participants in the pilot
study one week apart before the administration of the actual study. The students who
participated were administered the surveys after they returned signed consent and assent
forms. All 12 students who participated in the pilot study were African American and
were excluded from participation in the actual study.
The pilot study participants followed the same procedures and were subject to the
same treatment as the students who participated in the actual research study. At the
conclusion of the pilot study, the participants were interviewed to determine possible
problems or concerns with the content of the JPSD questionnaire. No problems or
concerns were discovered; therefore, no modifications were made to the questionnaire.
The questionnaire was also reviewed by two professors from the School of Education at
Jackson State University to verify content validity. The questionnaire was subsequently
deemed appropriate for administration to the sample selected for participation in the
actual study.
Reliability
Prior to the beginning of the actual study, the pilot study was conducted using 12
of the 80 students from the CAP program in the Jackson Public School District. Students
51

who participated in the pilot study were not eligible to participate in the actual study.
A test-retest reliability analysis was computed to determine the reliability coefficient of
the survey questionnaire. The analysis yielded a reliability coefficient of .81.
Demographic Data
The population in this study consisted of 80 students from the Jackson Public
School District who were enrolled in the CAP program for the 2009-2010 school year. Of
the eighty CAP students, 12 participated in the pilot study. A total of 40 of the 68
remaining students participated by completing usable questionnaires for a response rate
of 59% of the total available population of students in the CAP program.
The demographic characteristics of the students who participated in this study are
shown in tables 1-4. As shown in Table 1, almost 73% of the dropouts were in the 18-19
age group.
Table 1
Age

Frequency and Percent of Students by Age
Frequency

Percentage

16–17

11

27.5

18–19

29

72.5

Total

40

100.0

Table 2 is a presentation of the gender distribution of the students who
participated in this study. Approximately 68% of the dropouts were male, while females
made up about one third of the dropout students.
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Table 2

Frequency and Percent of Students by Gender

Gender

Frequency

Percentage

Male

27

67.5

Female

13

32.5

Total

40

100.0

As seen in Table 3, 95% of the dropouts were African American. White students
comprised 2.5% of the dropout students, and Hispanics made up the other 2.5%.
Table 3

Frequency and Percent of Students by Ethnicity

Ethnicity/Race

Frequency

Percentage

Black

38

95.0

White

1

2.5

Hispanic

1

2.5

Total

40

100.0

As seen in Table 4, 43% of the dropouts completed Grade 10 before dropping out,
while 27.5% of them completed Grade 11 before dropping out. Fifteen percent (15%) of
the students dropped out in Grade 12, and another 15% dropped out after completing the
ninth grade.

53

Table 4

Grade Completed Before Leaving School

Grade Level

Frequency

Percentage

9

6

15.0

10

17

42.5

11

11

27.5

12

6

15.0

Total

40

100.0

Analysis of Research Questions
Data were collected from Part II of the questionnaire to answer the five research
questions posed in the study. Descriptive statistics were used to describe the demographic
and background information on the participants.
Research Question One
Research question one: What factors influenced the students in the CAP program
in Jackson Public Schools to drop out of regular school as measured by responses to
questions 2.1–5.6 on the JPSD Questionnaire? This question was answered using
frequency counts and percentages. The students’ responses ―strongly agree‖ and ―agree‖
on the survey were combined for the purpose of reporting into one category of ―agree‖.
Similarly, the responses ―disagree‖ and strongly disagree‖ were combined into one
category of ―disagree‖ for reporting purposes in the text.
In relation to school factors, 20% of the students reported that they were pushed
to drop out because punishment and discipline at their school was not fair. More than
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92% of participants did not report a feeling of being unsafe at school as a reason that
influenced them to leave school early. The lack of assistance provided to students by
teachers in classes where students struggled influenced 37.5% of them to leave school
early. Lack of success in the subject area tests influenced 52.5% of the students to leave
school early. About 7.5% of the participants reported that being bullied influenced them
to leave school early. Feeling behind or failing course work influenced 55% of the
students to leave school early (see Table 5).
Table 5

School Factors Influencing Decision to Dropout
Strongly
Agree

Agree

Undecided

Disagree

Strongly
Disagree

Total

%

N

%

N

%

N

%

N

%

N

%

N

1.Punishment and
Discipline were not fair

5

12.5

3

7.5

7

17.5

18

45.0

7

17.5

40

100.0

2. Feeling of being unsafe
at school

0

0

0

0

3

7.5

18

45.0

19

47.5

40

100.0

3. Lack of assistance by
teachers

8

20.0

7

17.5

5

12.5

10

25.0

10

25.0

0

100.0

4. Lack of success in the
state subject area tests

9

22.5

12

30.0

3

7.5

9

22.5

6

15.0

39

97.5

5. Being bullied

0

0

3

7.5

1

2.5

11

27.5

24

60.0

39

97.5

10

25.0

12

30.0

6

15.0

7

17.5

5

12.5

40

100.0

School Factors

6. Falling behind or failing
coursework

In relation to personal factors, as shown in Table 6, participants (15%) reported
that having a baby influenced them to leave school early. However, the need to stay at
home to care for a baby or a family member influenced 15% of the students to leave
school early. Being incarcerated or in jail influenced 17.5% of the students to leave
school early, while family problems influenced 27.5% of the students to leave school
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early. Addiction to or use of drugs influenced 7.5% of the students to leave school early.
Approximately 5% of the participants reported that a boyfriend or girlfriend influenced
them to leave school early, while being held in the same grade influenced 50% of the
students to leave school early. The parents’ decision to divorce influenced 15% of the
students to leave and living with one parent (single-parent home) influenced 15% of the
students to leave school early. Twenty percent (20%) of the participants reported that the
need to get a job to aid in household income influenced them to leave school early. Last,
working long hours influenced 15% of the students to leave school early (see Table 6).
With regard to academic factors, over 92% of the students indicated their
intention to get a high school diploma or GED and 32.5% of the students did not attend
school on a daily basis before they dropped out of school. More than 47.5% of the
students indicated that they succeeded in mathematics, 62.5% succeeded in language,
57.5% succeeded in science, and 65% succeeded in social studies in their last full year of
high school (see Table 7).
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Table 6

Personal Factors Influencing Decision to Dropout
Strongly
Agree
N %

Agree

Disagree

%

Undecid
ed
N %

Total

%

Strongly
Disagree
N
%

N

N

1. Having a baby

3

7.5

3

7.5

1

2.5

8

20.0

25

62.5

40 100.0

2. The need to stay
at home to care
for a baby or a
family member

3

7.5

3

7.5

2

5.0

10

25.0

22

55.0

40 100.0

3. Being
incarcerated

2

5.0

5

12.5

3

7.5

8

20.0

22

55.0

40 100.0

4. Family problems

6

15.0

5

12.5

4

10.0

7

17.5

18

45.0

40 100.0

5. Addiction to or
use of drugs

2

5.0

1

2.5

1

2.5

7

17.5

29

72.5

40 100.0

6. Addiction to or
use of alcohol

2

5.0

1

2.5

1

2.5

7

17.5

27

67.5

38 95.0

7. Boyfriend/
girlfriend

0

0

2

5.0

1

2.5

8

20.0

27

67.5

38 95.0

8. Retained in the
same grade

9

22.5

11

27.5

2

5.0

4

10.0

12

30.0

38 95.0

9. Parents’ decision
to divorce

0

0

6

15.0

1

2.5

8

20.0

23

57.5

38 95.0

10. One parent
(single housing
home)

2

5.0

4

10.0

1

2.5

10

25.0

21

52.5

38 95.0

11. The need to get
a job to aid in
household income

5

12.5

3

7.5

5

12.5

7

17.5

18

45.0

38 95.0

2

5.0

4

10.0

3

7.5

10

25.0

19

47.5

38 95.0

Personal Factors

12. Working long
hours

57

N

%

Table 7

Academic Factors Influencing Decision to Dropout
Strongly
Agree
N %

Agree

Undecided Disagree

N

%

N

%

N

1. Plan to get a high
school diploma or
GED

35

87.5

2

5.0

2

5.0

1

2. Not attend school
on a daily basis

2

5.0

11 27.5 4

10.0

3. In last full year of
secondary school,
succeeded in Math

8

20.0

11 27.5 4

4. In last full year of
secondary school,
succeeded in
Language Arts

13

32.5

1

5. In last full year of
secondary school,
succeeded in Science

5

6. In last full year of
secondary school,
succeeded in Social
Studies

9

Academic Factors

Total

%

Strongly
Disagree
N
%

2.5

0

0

40 100.0

11 27.5 12

30.0

40 100.0

10.0

13 32.5 4

10.0

40 100.0

30.0 6

15.0

7

17.5 2

5.0

40 100.0

12.5

18 45.0 6

15.0

9

22.5 2

5.0

40 100.0

2.5

17 42.5 4

10.0

8

20.0 2

5.0

40 100.0

N

%

With regard to other related factors, community crime problems influenced 12.5%
of the students to leave school early. However, many students (22.5%) indicated that their
community did not have quality sports and faith-based programs for youth. Thirty percent
(30%) of the students indicated that participating in sports while in school would have
kept them from dropping out, while about two-thirds (62.5%) disagreed.
Approximately 32.5% of the students indicated that participating in music or
dance programs (band, choir, cheerleaders, dance team, etc.) while in school would have
kept them from dropping out. More than one half (55%) disagreed that these factors
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affected their decision. About 82.5% of the students indicated they were planning on
going to college, and going on to a career path or job was the plan reported by 82.5% of
the participants. The majority of students surveyed expressed their desire to continue
their education at college. About 10% of the students, however, reported that they had no
plans to go to college, while 7.5% of them were undecided (see Table 8).
Table 8

Other Related Factors Influencing Decision to Dropout
Strongly
Agree
N %

Agree

Undecided Disagree

N

%

N

%

N

%

1.Crime problems in
community

3

7.5

2

5.0

2

5.0

9

22.5 24

60.0

40 100.0

2. Availability of
quality sports and
faith-based programs
for youth

3

7.5

6

15.0 2

5.0

14 35.0 15

37.5

40 100.0

3. Participating in
sports while in school

9

22.5

3

7.5

7.5

12 30.0 13

32.5

40 100.0

4. Participating in the
music program and
dance programs (band,
choir, cheerleaders,
dance team etc.)

6

15.0

7

17.5 5

12.5

11 27.5 11

27.5

40 100.0

5. Plan to go to college 26

65.0

7

17.5 3

7.5

2

5.0

2

5.0

40 100.0

6. Plan to go on to a
career path/job

65.0

7

17.5 4

10.0

3

7.5

0

0

40 100.0

Other Factors

26

3

Strongly
Disagree
N %

Total
N

%

Overall, school factors that influenced school dropouts included the perception
that punishment and discipline at school were not fair, lack of assistance provided by
teachers in classes where students struggled, lack of success in the subject area tests,
being bullied, and feeling behind or failing course work. The personal factors included
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having a baby, the need to stay at home to care for a baby or a family member, being
incarcerated or in jail, family problems, addiction to or use of drugs, a boyfriend or
girlfriend, being held in the same grade influenced, parents’ decision to divorce, living
with one parent (single-parent home), the need to get a job to aid in household income,
and working long hours. The academic factors included not attending school on a daily
basis, and other related factors included community crime problems.
Research question one: What factors influenced the students in the CAP program
in Jackson Public Schools to drop out of regular school as measured by the JPSD
Questionnaire? The answer to this question follows:
Based on the analyses of data, several school factors influenced the students’
decision to drop out of school. The most compelling school factors that influenced the
students’ decisions to drop out of school were the students’ feeling that they were left
behind or failing course work (55% of respondents) and a lack of success in the subject
area test (52.5% of respondents). Noteworthy, more than 92% of the respondents reported
that feeling of being unsafe at school was not a reason that influenced their decision to
drop out of school.
The top personal factors that influenced the students to leave school early were
being held in the same grade (50%) and family problems (27.5%). Being incarcerated or
in jail influenced 17.5% of the students to leave school early, 15% reported that having a
baby, the need to stay at home to care for a baby or a family member, their parents’
decision to divorce, and living with one parent (single-parent home) influenced them to
leave school early. Another 15% cited working long hours as an influence to leave school
early.
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With regard to academic factors, more than 47.5% of the students indicated that
they succeeded in mathematics, 62.5% succeeded in language, 57.5% succeeded in
science, and 65% succeeded in social studies in their last full year of high school, while
32.5% of the students did not attend school on a daily basis before they dropped out of
school. Most noteworthy was the fact that 92% of the students indicated that they had
intention to get a high school diploma or GED.
With respect to other related factors, 30% of the students indicated that
participating in sports while in school would have kept them from dropping out, while
32% cited participating in music or dance programs (band, choir, cheerleaders, dance
team, etc.). However, 22.5% indicated that their community did not have quality sports
and faith-based programs for youth, and 12.5% indicated that community crime problems
influenced them to leave school early. One positive aspect was that about 82.5% of the
students indicated they were planning on going to college, and going on to a career path
or job.
Research Question Two
Research question two: How do the students in the CAP program in Jackson
Public Schools differ in the academic factors that influenced each one’s decisions to drop
out of regular school as measured by responses to Part IV questions 4.1-4.6 on the JPSD?
Differences in the students’ responses were calculated based on gender, age, and grade
level. The Mann-Whitney U was used to examine differences between males and females
on the questions that requested Likert-scale responses. The Kruskal-Wallis ANOVA was
used to examine differences among grade level and age on the questions that requested
Likert-scale responses. As seen in Table 9, no significant differences were found between
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male and female students in the academic factors that influenced their decision to drop
out of school (p > .05 on all variables).
Table 9

Mann-Whitney U: Gender Differences and Academic Factors

I do plan to
get a high
school
diploma or
GED.
Mann–
Whitney U
Asymp. Sig.
(2-tailed)

I did not
attend school
on a daily
basis before I
left secondary
school.

In my last full
year of
secondary
school, I
succeeded in
math.

In my last full
year of
secondary
school, I
succeeded in
language arts.

In my last full
year of
secondary
school, I
succeeded in
science.

In my last full
year of
secondary
school, I
succeeded in
social studies.

167.500

133.500

124.500

155.000

164.000

115.000

.688

.209

.128

.539

.725

.066

Table 10 shows that significant differences were found based on age of students
in the academic factors that influenced their decision to drop out of school, regarding
their attendance at school on a daily basis before dropping out (p < .05). The students
differed in their responses about whether they attended school on a daily basis before
deciding to drop out. Students in the 16-17 years old category attended school more
regularly than the students in the 18-19 years old category prior to dropping out. No
differences were found in the students’ responses regarding the other academic factors.

62

Table 10

Kruskal-Wallis: Age Differences and Academic Factors

I do plan to
get a high
school
diploma or
GED.
Chi-Square
Df
Asymp. Sig.
*

I did not
attend school
on a daily
basis before I
left secondary
school.

In my last full
year of
secondary
school, I
succeeded in
math.

In my last full
year of
secondary
school, I
succeeded in
language arts.

In my last full
year of
secondary
school, I
succeeded in
science.

In my last full
year of
secondary
school, I
succeeded in
social studies.

2.102

5.397

.055

.193

.216

.123

1

1

1

1

1

1

.147

.020*

.814

.660

.642

.726

p < .05

Table 11

Tukey HSD Post Hoc Multiple Comparisons-Age by Academic Factors
Age

Mean Rank

I did not attend school
on a daily basis before 16-17
I left secondary
school.
18-19

27.23

17.95

P < .05

The only academic factor relating to dropouts where differences were noted was
in the students’ responses to whether they did not attend school on a daily basis before
they left secondary school (see Table 10). Their responses showed no difference in all of
the other academic factors examined.
As seen in Table 12, no significant differences were found based on last grade
attended by students (9th, 10th, 11th, or 12th) and the academic factors that influenced their
decision to drop out of school (p > .05 on all variables).
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Table 12

Kruskal-Wallis: Last Grade Attended and Academic Factors

I do plan to
get a high
school
diploma or
GED.
Chi-Square
Df
Asymp. Sig.

I did not
attend school
on a daily
basis before I
left secondary
school.

In my last full
year of
secondary
school, I
succeeded in
math.

In my last full
year of
secondary
school, I
succeeded in
language arts.

In my last full
year of
secondary
school, I
succeeded in
science.

In my last full
year of
secondary
school, I
succeeded in
social studies.

4.644

5.589

2.472

2.568

3.081

1.158

3

3

3

3

3

3

.200

.133

.480

.463

.379

.763

Research question two: How do the students in the CAP program in Jackson
Public Schools differ in the school factors that influenced each one’s decision to drop out
of regular school as measured by the JPSD Questionnaire? The answer to this question
follows:
The Mann-Whitney U test was conducted to examine differences between male
and female students on the academic factors that influenced students to drop out, and the
Kruskal-Wallis ANOVA was conducted to examine differences based on age and grade
level. Based on the analyses of these factors, no differences were found between male
and female students on any of the academic factors.
Research Question Three
Research question three: How do the students in the CAP program in Jackson
Public Schools differ in the school factors that influenced each one’s decision to drop out
of regular school, as measured by responses to Part II questions 2.1–2.7 on the JPSD
Questionnaire? Differences in the students’ responses were calculated based on gender,
age, and grade level. The Mann-Whitney U was used to examine differences between
males and females on the questions that requested Likert-scale responses. The Kruskal64

Wallis ANOVA was used to examine differences among grade level and age on the
questions that requested Likert-scale responses. As Table 13 illustrates, significant
differences were found based on gender of students in the school factors that influenced
their decision to drop out of school. Lack of success in the subject area tests was
indicated as causing students to leave school early (p < .05).
Table 13

Mann-Whitney U Test: Gender Differences and School Factors

Punishment/
discipline was
not fair and
constant and
was a reason I
left secondary
school.
Mann–
Whitney U
Asymp. Sig.
(2-tailed)
Exact Sig.
[2*(1-tailed
Sig.)]
*

A feeling of
being unsafe
at school
caused me to
leave school
early.

Lack of
assistance by
teachers in
classes in
which I was
struggling
caused me to
leave school
early.

Lack of
success in the
subject area
tests caused
me to leave
school early.

Being bullied
caused me to
leave school
early.

Feeling
behind or
failing course
work caused
me to leave
school early.

171.000

164.000

167.000

90.000

155.000

162.500

.891

.711

.802

.024

.629

.700

.909(a)

.754(a)

.820(a)

.028(a)*

.691(a)

.711(a)

p < .05
As shown in Table 14, no significant differences were found based on age of

students in the factors that influenced their decision to drop out of school, (p > .05). The
responses of the students on the survey indicated that in all of the categories of school
factors, there was no difference based on age.
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Table 14

Kruskal-Wallis Test: Age Differences and School Factors

I do plan to get a
high school
diploma or GED.
Chi-Square

In my last full
year of
secondary
school, I
succeeded in
Science.

In my last full
In my last full
year of secondary year of secondary
school, I
school, I
succeeded in
succeeded in
Language Arts.
Social Studies.

2.102

.055

.216

.193

.123

1

1

1

1

1

.147

.814

.642

.660

.726

Df
Asymp. Sig.

In my last full
year of
secondary
school, I
succeeded in
Math.

As Table 15 shows, no significant differences were found based on grade level
completed in the school factors that influenced students’ decisions to drop out of school
(p >.05). The responses of the students to the questions regarding school factors that
influence them to drop out of school showed that there was no difference in their
perceptions based on their grade level.
Table 15

Chi-Square
Df

Kruskal-Wallis Test: Grade Level Completed and School Factors

I do plan to get
a high school
diploma or
GED.

I did not attend
school on a
daily basis
before I left
secondary
school.

In my last
full year of
secondary
school, I
succeeded
in math.

In my last full
year of
secondary
school, I
succeeded in
language arts.

In my last
full year of
secondary
school, I
succeeded
in science.

In my last full
year of
secondary
school, I
succeeded in
social studies.

4.644

5.589

2.472

2.568

3.081

1.158

3

3

3

3

3

3

.200

.133

.480

.463

.379

.763

Asymp.
Sig.

Research question three: How do the students in the CAP program in Jackson
Public Schools differ in their perceptions of school factors that contribute to each one’s
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decision to drop out of regular school as measured by the JPSD Questionnaire? The
answer to this question follows:
The Mann–Whitney U test was conducted to examine differences between male
and female students on the school factors that influenced students to drop out, and the
Kruskal-Wallis test was conducted to examine differences based on age and grade level.
Based on the analyses of the school factors, no difference was found based on grade
level. However differences were found between the male and female students in their
―lack of success in the subject area tests,‖ and differences were also found based on age
on the factor ―did not attend school on a daily basis.‖ Male students had a higher mean
rank score than females signifying that they disregard that their decision to drop out was
due to lack of success on the subject area tests.
Research Question Four
Research question four: How do the students in the CAP program in Jackson
Public Schools differ in their perceptions of personal factors that contribute to each one’s
decision to drop out of regular school as measured by their responses to Part III questions
3.1–3.13 on the JPSD Questionnaire? Differences in the students’ responses were
calculated based on gender, age, and grade level. The Mann-Whitney U was used to
examine differences between males and females on the questions that requested Likertscale responses. The Kruskal-Wallis ANOVA was used to examine differences among
grade level and age on the questions that requested Likert-scale responses.
Table 16 shows that significant differences were found based on gender in the
personal factors that influenced their decision to drop out of school. These factors
included a boyfriend or girlfriend influencing them to leave school before graduating (p
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<.05) and the parents’ decision to divorce influencing them to leave school before
graduating (p < .05).
Male and female students differed in their perception of whether their
boyfriend/girlfriend had an influence on their decision. They also differed in their
perception of how the divorce of their parents influenced their decision to drop out.
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Table 16

Mann–Whitney U: Gender and Personal Factors

Having a
baby was a
reason I left
secondary
school
before
graduating.

The need to stay at
home to care for a
baby or a family
member caused me to
leave school before
graduating.

Being
incarcerated/
in jail caused
me to leave
school before
graduating.

Family problems
caused me to
leave school
before
graduating.

Addiction or use
of drugs caused
me to leave school
before graduating.

Addiction or
use of alcohol
caused me to
leave school
before
graduating.

My
boyfriend/
girlfriend
caused me to
leave school
before
graduating.

My parents’
decision to
divorce
caused me to
leave school
before
graduating.

105.000

98.000

148.50

Mann–

149.000

Whitney U

152.500

146.500

145.500

108.500

0

69

Asymp. Sig.
(2-tailed)

.367

.397

.464

*indicates significant differences at p < .05

.377

.269

.061

.044*

.037*

No significant differences were found based on age in the personal factors that
influenced students’ decisions to drop out of school (p >.05). As shown in Table 17,
significant differences were found based on grade level of students in the personal factors
that influenced their decision to drop out of school (p < .05). They indicated differences
in their daily school attendance before they decided to leave secondary school.

Table 17

Kruskal–Wallis ANOVA: Grade Level Completed and Personal Factors

Having a baby
was a reason I
left secondary
school before
graduating.

Chi-Square

*

Addiction or
use of alcohol
caused me to
leave school
before
graduating.

My boyfriend/
girlfriend
caused me to
leave school
before
graduating.

Mom/Dad did
not care if I
graduated, and
that caused
me to leave
school before
graduating.

Working long
hours caused
me to leave
school before
graduating.

8.458

14.576

10.695

10.475

9.903

8.714

3

3

3

3

3

3

.037*

.002*

.013*

.015*

.019*

.033*

Df
Asymp. Sig.

Addiction or
use of drugs
caused me to
leave school
before
graduating.

p < .05
Research question four asked ―How do the students in the CAP program in

Jackson Public Schools differ in the academic factors that influenced each one’s decision
to drop out of regular school as measured by the JPSD Questionnaire?‖ The answer to
this question follows:
The Mann–Whitney U test was conducted to examine differences between male
and female students on the personal factors that influenced students to drop out, and the
Kruskal Wallis test was conducted to examine differences based on age and grade level.
Based on the analyses of data, differences were found between males and females in their
perception about whether a boyfriend/girlfriend influenced them to leave school early,
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and whether that decision was influenced by their parents’ decision to divorce. In each
case, the mean rank score for the male students was higher than the females signifying
that the males tend to disagree with those two statements more than the females. Females
are affected more by a mate’s influence and the parents’ marital troubles than males. No
difference was found based on age. The Tukey HSD Multiple comparisons test was
conducted to examine the differences based on grade level (see Table 18). In each case
the students who last attended school in the 9th and 10th grades have mean rank scores
that are higher than the students in the 11th and 12th grades signifying that they tend to be
less affected by these factors than the older students.
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Table 18

Comparison of Gender and Grade Level by Personal Factors—Mean Ranks
My boyfriend/
girlfriend
caused me to
leave school
before
graduating

My parents’
decision to
divorce caused
me to leave
school before
graduating.

Males

21.46

21.73

Females

15.25

14.67

Having a baby
was a reason I
left secondary
school before
graduating.

Mom/Dad did
not care if I
graduated and
that caused me
to leave school
before
graduating.

Working long
hours caused
me to leave
school before
graduating

Addiction or
use of drugs
caused me to
leave school
before
graduating.

Addiction or
use of alcohol
caused me to
leave school
before
graduating.

28.00

27.50

29.00

26.00

25.00

22.08

10th grade

22.88

22.00

20.09

24.94

22.88

23.91

11th grade

15.50

13.55

13.68

14.77

14.32

14.50

12th grade

15.42

15.00

19.00

12.92

13.50

13.30
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9th grade

Research question four: How do the students in the CAP program in Jackson
Public Schools differ in their perceptions of personal factors that contribute to each one’s
decision to drop out of regular school as measured by their responses to Part III questions
3.1–3.13 on the JPSD Questionnaire? Significant differences were found based on gender
in the personal factors that influenced their decision to drop out of school regarding a
boyfriend or girlfriend influencing them to leave school before graduating and the
parents’ decision to divorce influencing them to leave school before graduating. Male and
female students differed in their perception of whether their boyfriend/girlfriend had an
influence on their decision. They also differed in their perception of how the divorce of
their parents influenced their decision to drop out.
Research Question Five
Research question five: How do the students in the CAP program in Jackson
Public Schools differ in the other related factors that influenced each one’s decision to
drop out of regular school as measured by responses to the questions on Part V (5.1–5.6)
on the JPSD Questionnaire? Differences in the students’ responses were calculated based
on gender, age, and grade level. The Mann–Whitney U was used to examine differences
between males and females on the questions that requested Likert-scale responses. The
Kruskal–Wallis analysis of variance was used to examine differences among grade level
and age on the questions that requested Likert-scale responses.
No significant differences were found based on gender in the other related factors
that influenced their decision to drop out of school (p >.05). No significant differences
were found based on age in the other related factors that influenced their decision to drop
out of school (p >.05).
73

Table 19 shows that significant differences were found based on grade completed
before leaving school in the other related factors that influenced their decision to drop out
of school, regarding their community having quality sports and faith-based programs for
youth (p < .05) and participating in sports while in school as a factor for preventing
leaving school early (p < .05). Students in the 9th, 10, 11th, and 12th grades had different
opinions about whether quality sports and faith-based programs were available that
would prevent them from leaving school. These same students from the 9th, 10th, 11th, and
12th grades also differed in their opinions about whether the availability of sports while
they were in school could have prevented them from dropping out (see Table 20).
Table 19

Kruskal–Wallis Test: Grade Completed and Other Related Factors
My community had quality
sports and faith-based
programs for youth.

Chi-Square
Df
Asymp. Sig.

Participating in sports while
in school would have kept me
from leaving school early.

11.970

8.938

3

3

.007

.030
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Table 20

Multiple Comparisons Other Factors by Grade Level
Mean Rank

My community had quality
sports and faith-based
programs for youth.

Participating in sports while in
school would have kept me
from leaving school early.

9

30.58

10
11
12

17.65
24.59
11.00
31.92

9
10
11
12

20.15
18.77
13.25

In summary, research question five asked: How do the students in the CAP
program in Jackson Public Schools differ in the other related factors that influenced each
one’s decision to drop out of regular school as measured by responses to the questions on
Part V (5.1–5.6) on the JPSD Questionnaire? The Tukey HSD post hoc test was
conducted to examine where the differences occurred. The greatest difference seen in the
mean rank scores occurred with the 9th grade students who differed significantly from
the other groups in their perceptions about the availability of community resources to
support them and in their views about whether sports in school would have been enough
to keep them in school. For educators concerned with reducing the occurrence of
dropouts in the school district, this could be an area for deployment of additional
resources and attention to help address some factors that may contribute to the negative
educational perspectives of the students.
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Summary of Results
This chapter reported the research findings for the study, identifying the factors
that most influenced students to make the decision to drop out of school. Descriptive
statistics as well as the Mann–Whitney U and Kruskal–Wallis ANOVA were used to
analyze data.
Based on the research findings in this study, it was determined that (a) more
males responded to the survey than females, (b) the majority of dropouts occurred in the
10th and 11th grades, (c) more than 72% of respondents were between 18 and 19 years
old, (d) 95% of respondents were African Americans, (e) 15% of the respondents who
dropped out were ninth-grade students, and (f) about 15% of the respondents who
dropped out were 12th-grade students. The majority of students surveyed expressed their
desire to continue their education at college, even though about 10% of the students
reported that they had no plans to go to college and 7.5% of them were undecided. The
students differed in their responses about whether they attended school on a daily basis
before deciding to drop out. The only academic factor relating to dropouts where
differences were noted was in the students’ responses to whether they did not attend
school on a daily basis before they left secondary school. Significant differences were
found based on gender regarding the lack of success in the subject area tests as an
influence for students to leave school early.
In the category of school factors, based on age, the students had different
perceptions about whether they did not attend school on a daily basis before they left
secondary school. Significant differences were also found based on age regarding
whether they did not attend school on a daily basis before they left secondary school. A
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difference was found based on gender regarding lack of success in the subject area tests
as an influence for dropping out.
Male and female students differed in their perception of whether their
boyfriend/girlfriend had an influence on their decision. They also differed in their
perception of how the divorce of their parents influenced their decision to drop out. An
examination of the personal factors that influenced dropping out revealed that significant
differences were found based on grade level regarding students’ not attending school on a
daily basis before leaving secondary school. In addition, students in the 9th, 10, 11th, and
12th grades had different opinions about whether quality sports and faith-based programs
were available that would prevent them from leaving school. These same students from
the 9th, 10th, 11th, and 12th grades also differed in their opinions about whether the
availability of sports while they were in school could have prevented them from dropping
out.
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CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
The purpose of this study was to examine the factors that contribute to the dropout
epidemic in secondary schools in the Jackson Public School District. In this district, the
annual percentage of students, particularly African Americans, who fail to graduate with
their Grade 9 cohorts is high.
For African American students, the dropout rate has been a tragic cycle that has
not improved over the last few decades and has continued to increase. The executive
administration of the Jackson Public School District and of the CAP program are
struggling to find solutions and develop interventions to help students make positive
choices designed to improve their academic performances and prevent students from
dropping out of secondary school before they graduate.
The participants of this study were a group of 40 students from the Jackson Public
School District who were enrolled in the CAP program for the 2009-2010 school year.
Almost 73% of the dropouts were in the 18-19 years age group, while the others were in
the 16-17 year old age group. Approximately 68% of the dropouts were male, while
females made up one third of the dropout students. Ninety-five percent (95%) of the
dropouts were African American, while Whites made up 2.5% of the dropout students
and Hispanics made up the other 2.5%. Forty-three percent (43%) of the dropouts
completed Grade 10 before dropping out, while 27.5% of them completed Grade 11

78

before dropping out. Fifteen percent (15%) of the students dropped out in Grade 12, and
another 15% dropped out after completing Grade 9.
Summary and Discussion of the Findings
Five research questions were examined in this study. The five research questions
were the following:
1.

What factors influenced the students in the Career Academic Placement
program in Jackson Public Schools to drop out of regular.

2.

How do the students in the Career Academic Placement program in
Jackson Public Schools differ in the academic factors that influenced each
one’s decisions to drop out of regular school.

3.

How do the students in the Career Academic Placement program in
Jackson Public Schools differ in the school factors that influenced each
one’s decision to drop out of regular school.

4.

How do the students in the Career Academic Placement program in
Jackson Public Schools differ in their perceptions of personal factors that
contribute to each one’s decision to drop out of regular school.

5.

How do the students in the Career Academic Placement program in
Jackson Public Schools differ in the other related factors that influenced
each one’s decision to drop out of regular school.

The results of the analyses of each of these research questions are presented on
the next page:
Research question one: What factors influenced the students in the CAP program
in Jackson Public Schools to drop out of regular school. This question was answered
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using frequencies and percentages indicating the choices selected by the students
regarding the reasons they dropped out of school. Twenty percent (20%) of the students
felt that they were pushed to dropout because they felt that the punishment/discipline
methods used at their school was not fair. The lack of assistance by teachers in classes in
which they were struggling influenced 37.5% of the students to leave school early. Lack
of success in the subject area tests influenced 52.5% of the students to leave school early
while being bullied influenced 7.5% of the students to leave school early. Falling behind
or failing course work influenced 55% of the students to leave school early. Having a
baby influenced 15% of the students to leave school early and the need to stay at home to
care for a baby or a family member influenced 15% of the students to leave school early.
Being incarcerated or in jail influenced 17.5% of the students to leave school early and
having family problems influenced 27.5% of the students to leave school early. Addiction
or use of drugs influenced 7.5% of the students to leave school early and addiction or use
of alcohol also influenced 7.5% of the students to leave school early.
Participants in this study reported that a boyfriend or girlfriend influenced 7.5%
of them to leave school early. Being held in the same grade influenced 50% of the
students to leave school early. The parents’ decision to divorce influenced 15% of the
students to leave school early. Living with one parent (single-parent home) influenced
15% of the students to leave school early. The need to get a job to aid in household
income influenced 20% of the students to leave school early and working long hours
influenced 15% of the students to leave school early.
Approximately 92.5% of the students indicated their intention to get a high school
diploma or GED, while 32.5% of the students did not attend school on a daily basis
before they dropped out. About 47.5% of the students indicated that they succeeded in
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mathematics in the last full year of high school and 62.5% of the students indicated that
they succeeded in language arts in the last full year of high school. Lastly, 57.5% of the
students reported that they succeeded in science in the last full year of high school, and
65% of the students indicated that they succeeded in social studies in the last full year of
high school.
There were also other reasons the students provided that were possible motivators
that led them to dropout of school. Community crime problems influenced 12.5% of the
students to leave school early, while 30% of the students indicated that participating in
sports while in school would have kept them from dropping out. Another 32.5% of the
students indicated that participating in music or dance programs (band, choir,
cheerleaders, dance team, etc.) while in school would have kept them from dropping out.
Approximately 82.5% of the students indicated they were planning on going to college
and going on to a career path or job was the plan.
Research question two: How do the students in the CAP program in Jackson
Public Schools differ in the academic factors that influenced each one’s decisions to drop
out of regular school as measured by responses to questions 4.1-4.6 on the JPSD
Questionnaire? Differences in the students’ responses were calculated based on gender,
age, and grade level. The Mann-Whitney U was used to examine differences between
males and females on the questions that requested Likert-scale responses. The KruskalWallis ANOVA was used to examine differences among grade level and age on the
questions that requested Likert-scale responses. The results of the analyses revealed that
no significant difference was found between male and female students in the academic
factors that influenced their decision to drop out of school. A significant difference was
found based on the age of students when the students’ responses were examined
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regarding their attendance at school on a daily basis before dropping out. This could be
because they get easily distracted or are influenced by other attractions other than their
educational endeavors. No significant difference was found when the students’ responses
were examined based on the last grade attended by students. The students’ responses did
not seem to change much as their responses were examined based on the last grade level
attending regular school before they decided to drop out.
Research question three: How do the students in the CAP program in Jackson
Public Schools differ in the school factors that influenced each one’s decision to drop out
of regular school as measured by responses to questions 2.1-2.6 on the JPSD
Questionnaire? Differences in the students’ responses were calculated based on gender,
age, and grade level. The Mann-Whitney U was used to examine differences between
males and females on the questions that requested Likert-scale responses. The KruskalWallis ANOVA was used to examine differences among grade level and age on the
questions that requested Likert-scale responses. A significant difference was found
between the male and female students when the students’ responses were examined
regarding whether the lack of success in the subject area tests influenced them to leave
school early. More male students decided to leave school when they encountered
difficulties with the subject matter. Significant difference was also found when the
students’ responses were examined based on age regarding their decision not to attend
school on a daily basis before they left secondary school. The older students tended to
make that decision more often, and that is probably because with age they were granted
more freedom to make decisions, or were exposed to less supervision and less guidance
at home. The decision to drop out of school seemed to be the same across ethnic/racial
groups. No significant difference was found based on grade level completed when the
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students’ responses were examined on school factors that influenced students’ decisions
to drop out of school. The decision seemed to be the same across all grade levels
examined.
Research question four: How do the students in the CAP program in Jackson
Public Schools differ in their perceptions of personal factors that contribute to each one’s
decision to drop out of regular school as measured by their responses to questions 3.1–
3.13 on the JPSD Questionnaire? Differences in the students’ responses were calculated
based on gender, age, and grade level. The Mann-Whitney U was used to examine
differences between males and females on the questions that requested Likert-scale
responses. The Kruskal-Wallis ANOVA was used to examine differences among grade
level and age on the questions that requested Likert-scale responses. A significant
difference was found between male and female students when the students’ responses
were examined regarding whether a boyfriend or girlfriend influenced them to leave
school before graduating. A significant difference was also found between males and
females when the students’ responses were examined regarding the parents’ decision to
divorce as a cause of them leaving school before graduating. No significant difference
was found based on age in the personal factors that influenced students’ decisions to drop
out of school (p >.05). A significant difference was found based on age when the
students’ responses were examined regarding their decision not to attend school on a
daily basis before leaving secondary school.
Research question five: How do the students in the CAP program in Jackson
Public Schools differ in the other related factors that influenced each one’s decision to
dropout of regular school as measured by responses to Part V questions 5.1-5.6 on the
JPSD Questionnaire? Differences in the students’ responses were calculated based on
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gender, age, and grade level. The differences were calculated based on the students’
response to questions posed. No significant difference was found between male and
female students when the students’ responses were examined regarding the other related
factors that influenced their decision to drop out of school. Male and female students had
similar views regarding the other factors that influenced their decision making process.
No significant difference was found when the students’ responses were examined
based on age regarding the other related factors that influenced their decision to drop out
of school. The decisions made by the students were not seen to be a function of their
ages. Students, however, expressed different opinions about their perception of facilities
that existed in their community that could provide them with avenues to address their
frustrations. A significant difference was found when the students’ responses were
examined regarding their community having quality sports and faith-based programs for
youth. A significant difference was also found when the students’ responses were
examined regarding their participation in sports while in school as a factor for preventing
leaving school early. These are some possible areas of intervention that could have an
impact on their thought processes and their general feeling of well being.
Summary of Statistical Testing
Academic Factors and Age
Differences were found based on age in one category of academic factors that
contributed to the students’ decision to drop out of high school. There were differences
based on age in the students’ school attendance on a daily basis before they left school. In
this case, significant differences were found in the influence of academic factors that
influenced the students to drop out of high school based on age. Fewer students in the
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16-17 age category than the students aged 18-19, indicated that they did not attend
school on a daily basis.
Differences Found in School Factors Based on Gender
Differences were found based on gender in one category of school factors that
contributed to the students’ decision to drop out of high school. There were differences
based on gender in the students’ lack of success in the subject area tests before they left
school. In this case, significant differences were found in the influence of school factors
that caused the students to drop out of high school based on gender. Female students
tended to agree more than male students that their lack of success in the subject area tests
was a contributing factor in their decision to drop out of school.
Differences Found in Personal Factors Based on Gender
Differences were found based on gender in two categories of personal factors that
contributed to the students’ decision to drop out of high school. There were differences
based on gender in the influence of a boyfriend or girlfriend before they left school. Male
students tended to agree more than female students that a girlfriend was a contributing
factor in their decision to dropout of school.
In addition, there was a difference based on gender in the influence of the parents’
decisions to divorce before they left school. Male students tended to agree more than
female students that the parents’ decisions to divorce was a contributing factor in their
decision to dropout of school.
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Differences Found in Personal Factors Based on Grade Completed before Leaving
School
Differences were found based on grade level completed in six categories of
personal factors that contributed to the students’ decision to drop out of high school.
There were differences based on grade level completed in the influence of having a baby
before they left school. A larger number of ninth-grade students indicated that having a
baby was a factor in their decision to leave school. In addition, there was a difference
based on grade level completed in the influence of addiction or use of drugs before they
left school. Students in Grades 11 and 12 tend to agree more than ninth- and tenth-grade
students that addiction or use of drugs was a contributing factor in their decision to drop
out of school.
There were differences based on grade level completed in the influence of the
lack of interest by a mother or father if the student graduated before they left school. In
this case, significant differences were found in the influence of that personal factor that
caused the students to drop out of high school based on grade level completed. Students
in the 11th and 12th grades tended to agree more than 9th- and 10th-grade students that
the lack of interest by a mother or father was a contributing factor in their decision to
drop out of school.
There was also a difference based on grade level completed in the influence of
working long hours before they left school. Students in Grades 11 and 12 tend to agree
more than ninth- and tenth-grade students that working long hours was a contributing
factor in their decision to drop out of school.
There were differences based on grade level completed in the influence of
addiction or use of alcohol before they left school. Students in Grades 11 and 12 tended
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to agree more than ninth- and tenth-grade students that addiction or use of alcohol was a
contributing factor in their decision to drop out of school.
Also, there was a difference based on grade level completed in the influence of
a boyfriend or girlfriend before they left school. Students in Grades 11 and 12 tended to
agree more than students in Grades 9 and 10 that a boyfriend or girlfriend was a
contributing factor in their decision to drop out of school.
Differences Found in Other Factors Based on Grade Completed before Leaving School
Differences were found based on grade level completed in two categories of other
factors that contributed to the students’ decision to drop out of high school. There were
differences based on grade level completed in the influence of a community with quality
sports and faith-based programs for youth before they left school. Students in Grades 10
and 12 tended to agree more than students in Grades 9 and 11 that lack of presence of a
community with quality sports and faith-based programs for youth were contributing
factors in their decision to drop out of school.
In addition, there was a difference based on grade level completed in the students’
participation in sports before they left school. Students in Grades 9, 10, and 11 tended to
agree more than Grade 12 students that their participation in sports was a contributing
factor in their decision to drop out of school.
Conclusions
As Koedel (2008) stressed, the problem of dropouts is a major community crisis
in Jackson, Mississippi, as it is in other parts of the United States. Koedel (2008) reported
that two out of every five Mississippi high school students drop out of regular school
before their graduation day, with some urban schools graduating fewer than 50% of their
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students. Finding ways to reduce that rate, even by 5%, would increase the state’s
economy by $93 million annually (NWLC, 2008a). As Stephan (2004) proposed, for the
sake of a strong educational policy, a sound economy, and public safety, it is critical that
young people remain in school until graduation.
Contrary to the findings of Helfand (2006), the students who participated in this
study did not seem to share an abundance of problems in the major subject areas prior to
dropping out of school. According to Helfand, certain courses, such as mathematics,
accounted for much of the school attendance problems that led to the decision of some
students to drop out. The results of this study showed that a large number of students
were succeeding in some of their toughest classes (mathematics, language, and science)
during the last full year of high school. More than half of the students from this group of
participants did not seem to have difficulty with the difficult subject areas that seem to
plague dropout students as reported in other studies. This is an indication that for many
students in this study, there are other underlying factors, apart from the traditional
dropout factors like difficulty with class work, which play a role in their decisions to drop
out of school before their expected graduation date. Understanding what these factors are
and adequately addressing them could contribute to a better graduation rate for students
of this district and could reduce the annual dropout rate considerably. This would require
a renewed focus by the school district and allocation of additional resources to this effort.
A study by the Brookings Institute (2003) concluded that the top five factors that
contributed to school dropouts are low grades, absenteeism, disciplinary problems,
student mobility, and retention in one or more grades. The results of this study revealed
that the top five factors that contributed to school dropouts were (a) feeling behind or
failing course work, (b) lack of success in the subject area tests (standardized tests), (c)
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being held in the same grade (grade retention), (d) lack of assistance by teachers in
classes in which they were struggling, and (e) family problems. Even though more than
half of the students indicated that they were succeeding in mathematics and science
courses during their last year of regular school, this study showed that their performance
on the state subject area tests (SATP) was a factor in their decision to drop out of school.
One previous study found that some dropouts had received passing grades but were
simply bored and unmotivated by school (Bridgeland et al., 2006). By contrast, the
findings by Balfanz and Legters (2004) in their study indicated that dropouts from
Philadelphia and Chicago were behind in credits and failing academic courses when they
withdrew from school.
Bhattacharya et al. (2006) projected teacher quality as a motivating factor in the
increasing rate of dropouts in some schools. The participants in this study listed as one of
the top five school dropout factors the lack of assistance by teachers in classes in which
they were struggling, thus supporting the earlier finding. Croniger and Lee (2001) found
that adverse educational experiences generally lead to a student’s discontent with the
educational process and reduce the chances of that student graduating on time, resulting
in his or her decision to drop out. High schools that employ teachers who are highly
supportive of students contribute to the reduction in the prevalence of dropouts at their
sites.
Approximately 92.5% of the students in this study indicated their intention to get
a high school diploma. In addition, 82.5% of the students indicated they were planning on
going to college, and 82.5% of the students indicated they were planning on going to a
career path/job. However, as relationships with teachers and peers begin to deteriorate,
some students choose to remove themselves from the classroom setting (Jerald, 2006).
89

As reported in earlier studies, students who are active in their neighborhoods and
communities increase their ability to develop goals for the future as well as adequate
problem-solving skills, perseverance, and optimism. This type of activity enables them to
acquire problem-solving skills that help them learn how to make adjustments that are
needed to cope with difficult situations (California Healthy Kids Survey, 2006; Lehr et
al., 2004). Only 22.5% of the students in this study indicated that their community had
quality sports and faith-based programs for youth that provided them with avenues for
acquiring these important problem-solving skills.
While McGaha-Garnett (2007) found that pregnancy was a significant predictor
of dropping out of high school for adolescent mothers, only 15% of the students in this
study cited giving birth was a factor that influenced the desire to drop out. Pregnancy was
also proposed as a deciding factor in the decision to drop out of school in studies
conducted with male and female high school students by Rumberger (2001) and Lamm et
al., (2005). However, pregnancy did not seem to increase the likelihood of dropping out
among the students of this study.
Several options were offered by the students in the JPS CAP program that could
possibly have had a higher likelihood of them remaining enrolled in the regular school
program. Even though the academic challenge is believed to play the greatest role in
influencing the students’ decisions to stay in school or not, some of the students indicated
that participating in sports while in school would have kept them from dropping out, and
some others believed that participating in music or dance programs while in school would
have kept them from dropping out.
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Recommendations
One of the strategies that schools must use to counteract the dropout problem is to
provide the type of services needed to guide secondary school students to success in the
academic and social environment of their secondary school. Close ties with an adult
advisor is necessary; therefore, school administrators should ensure that personnel and
resources are provided for the guidance and assistance needed for students to overcome
the social and academic barriers necessary for them to succeed (Rayvid & Oshiyama,
2000). Based on the results of this study, several recommendations are presented.
The results of this study revealed that 15% of the students who dropped out from
the JPSD and enrolled in the CAP dropped out when they were in Grades 9 and 12. Based
on these results, it is recommended that educators in JPSD must provide more
intervention strategies for the parents and community through the use of social workers,
academic tutors for both parents and students, before and after school tutoring, parent
workshops at the local area school, and a parent liaison person provided to assist in those
factors.
Another recommendation is for JPSD to provide a strong professional
development program for teachers which should include a dropout prevention workshop.
It needs to be all inclusive of highly qualified teachers, truancy personnel, attendance
persons, and administrators so that a holistic approach to the contributing factors that are
leading JPSD students to leave secondary schools before completing the requirements for
earning a high school diploma.
Recommendations for Further Research
Statistical data collected during this study reflected that a large number of the
students believed that the lack of assistance from teachers was a leading factor for student
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dropouts. Therefore, it is recommended that further studies be done on the influence of
teacher quality (highly qualified teacher in the area) on the performance of students in
those subject area classes that represent state testing classes in secondary schools.
In this study, students indicated that a major contributing factor of secondary
school dropout in the JPSD was failure to pass the state assessments. A large number of
students cited standardized tests as a factor that caused them to leave secondary schools,
either because of failing the test, or the fear of failing the tests. Therefore, another area
for further research is to determine how the requirement for students to participate in
standardized testing (Mississippi Curriculum Test 2 or Subject Area Testing Program) in
the state of Mississippi influences their decision to leave school before graduation in the
JPSD. Additional research should be done to examine the effect of the remediation
process on students’ success on the Mississippi Curriculum Test 2 or the Subject Area
Testing Program at those schools where funds are available to implement the afterschool and Saturday remediation programs on a consistent basis. Comparisons can then
be made with those schools where inadequate funding is not available to remediate
students after school hours and on Saturdays.
This research focused only on those students who were enrolled in CAP during
the 2009-2010 school year in the Jackson Public School District. Therefore, it is
recommended that further research be done on a larger scale examining the dropout rates
statewide and the contributing factors of dropouts.
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Parental Consent Form
Dear Parents/Guardian of Students in the Career Academic Placement Center:
Your child is invited to participate in a research study that is designed to examine the factors that contribute
to the secondary dropout rate in the Jackson, Mississippi Public School District, the largest urban school
district in the State of Mississippi. This study will also examine the reasons why females are dropping out
of secondary schools in the Jackson Public School District at an alarming rate over their male counterparts.
Mr. Calvin Lockett, a doctoral student and a principal in the Jackson Public School District, is conducting
this study. The information gathered through this study will be used in Mr. Lockett’s dissertation.
The Jackson Public School District’s Research Review Committee and the Institutional Review Board have
approved this research study for the Protection of Human Subjects at Mississippi State University.
Your child’s participation in this study is strictly voluntary and no compensation will be offered for his/her
participation in this research. There are no risks involved in this study. Your child is free to ask questions at
any time. Everyone will respect your child’s decision of whether or not he/she will agree to participate in
the study. No one at school or at the district level will treat your child differently if he/she decides not to
participate in the study. If your child agrees to participate in the study now, he/she can still change his/her
mind later. Your child may also skip any questions that he/she feels are too personal to answer.
Any responses that your child provides will be kept strictly confidential and his/her responses will be
summarized with those of other students who participate in the study. Students will not write their names
anywhere on the survey. The researcher will not use your child’s information for any purpose outside of
the research study.
If you have any questions about the rights of your child as a research participant in this study, you may
contact the office for Regulatory Compliance at Mississippi State University at 662/325-5220, or you may
contact Dr. Linda Cornelious, at Mississippi State University, who is the director of my dissertation. Dr.
Cornelious may be reached at 325-3994 or at LCornelious@colled.msstate.edu.
Thank you for your cooperation and assistance in the research study.
Calvin Lockett, Researcher
601/960-5345
cvlockett@jackson.k.12ms.us
If you agree to allow your son/daughter to participate in the survey, please fill out the form below.
I have read the above information. I agree to allow my son/daughter to participate in the study and
complete the survey.
Student’s Name _____________________________________________________
Parent’s Name (please print)___________________________________________

Parent’s Signature _____________________________________________
Please note that the second copy of this form is for the parent’s records.
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